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Chapter 16 Resources

Use Glencoe’s
Presentation Plus!
multimedia teacher 
tool to easily present

dynamic lessons that visually excite your stu-
dents. Using Microsoft PowerPoint® you can 
customize the presentations to create your own
personalized lessons.

Timesaving Tools

Interactive Teacher Edition Access your Teacher Wraparound Edition and

your classroom resources with a few easy clicks.

Interactive Lesson Planner Planning has never been easier! Organize your

week, month, semester, or year with all the lesson helps you need to make

teaching creative, timely, and relevant.

™

•
•

TEACHING TRANSPARENCIESTEACHING TRANSPARENCIES
Why It Matters Chapter
Transparency 16

Graphic Organizer 1

Copyright © by The McGraw-Hill Companies, Inc.

W hy It Matters 16The American Way Chapter 

Main Idea

Supporting Detail Supporting Detail Supporting Detail

Supporting Detail Supporting Detail Supporting Detail

Graphic Organizer 1: Main Idea Chart
Copyright © by The McGraw-Hill Companies, Inc.

APPLICATION AND ENRICHMENTAPPLICATION AND ENRICHMENT
Enrichment Activity 16
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Name Date Class 

In the 1920s, America underwent rapid
change in a number of areas—technologi-
cal, social, political, and moral, among 

★ Enrichment Activity 16 ★★

others. These changes, in turn, resulted 
in widespread behavioral and cultural
responses by Americans of all kinds.

The 1920s

★ ★

DIRECTIONS: Below is an excerpt about the 1920s written by Bruce Catton, who has won
both the Pulitzer Prize and the National Book Award. Read the excerpt, and then answer the
questions that follow on a separate sheet of paper.

The age of the automobile was arriving. In 1920 the average American did not own an automobile and
did not suppose that he ever would; by 1930 the automobile was a necessity of daily life, and incalculable
change it was going to inflict on America—change for city, town, and countryside, for ways of living and
habits of thought—was already visible. At the same time the era of mass production was coming into full
effect, and mankind (most especially in America) was beginning to lay its hands on the fabulous capacity
to solve any problem on earth so long as the problem was material. This of course was most unsettling,
because it brought with it the uneasy awareness that the real problem was going to be man himself and
not his ability to reshape his environment, and no one was ready to tell people what they ought to do
about themselves. But it was a miraculous age. The instruments, skills, and techniques—airplanes, electron-
ics, automation—that would change the world forever were appearing. . . . 

If all of this was exciting it was not really satisfying, and people knew it. They were hungry for some-
thing they were not getting—an appeal to idealism, to the belief that the greatest values cannot be
expressed in cash or set forth in headlines. The amazing response to Charles A. Lindbergh’s flight proves
the point. . . . 

Lindbergh became the hero of the decade. We have not felt quite that way about anybody since; he
lifted up the heart, and all of a sudden it was possible to believe in something once more.

Bruce Catton’s “A Restless Decade”
from American Heritage. Copyright © 1965 by American Heritage, A Division of Forbes, Inc.

★ ★

1. According to Catton, what were the material proofs that the 1920s were a miraculous
age?

2. What did the technology of the 1920s lead people to believe was possible? Why was this
realization unsettling?

3. What distinction does Catton make between excitement and satisfaction?

4. What values does Catton suggest Americans responded to when Lindbergh made his
record-breaking flight?

5. GO A STEP FURTHER ➤ Write a description of how the invention of the automobile
changed the world. Then think of three other inventions that you believe have brought
about as much change as the automobile. Justify your choices.

Questions to Consider

Linking Past and Present
Activity 16
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In colonial America, pleasure
travel was a luxury available
only to the rich. Most Americans
could not leave their farms unat-

tended for long, even if they had the money to travel.
The nature of work began to change after the Civil

War. Industrialization opened more salaried white-
collar jobs, creating a new middle class. Businesses
began to give these workers paid time off. White-
collar workers could arrange their activi-
ties to make time to vacation.

As railroads expanded their reach,
more vacation spots opened for those
who could afford the expense and time to
travel. Resorts grew along rail lines in
places like the Catskills, Yellowstone, and
eastern beaches.

The 1920s marked a major shift in
vacation patterns. Industrialists began to view time off
for factory workers as potentially profitable. A rested
workforce would repay the lost work time in increased
productivity. Slowly, businesses began to grant paid
time off to its blue-collar, or manual, laborers. 

As the price of cars dropped during the 1920s, peo-
ple of modest means could own one. Cars brought
inexpensive vacations to the masses. Travelers were
no longer restricted to spots served by rail lines.
Paved roads began to replace dirt roads, and car
camps and diners sprung up to serve driving vacation-
ers. Whether their destination was the beach, moun-
tains, or a national park, people could now get there
in their own cars.

T H E N

Name Date Class 

Linking Past and Present Activity 16

Vacations
The growth of airlines after

World War II opened literally a
world of new vacation options.
Less travel time to reach a desti-

nation plus more paid time off means that vacationers
can go anywhere in the world. No-frills airlines have
made air travel affordable for more people. Now 27
percent of Americans vacation by plane, whereas driv-
ing vacations still lure 43 percent. 

Many vacationers still choose destina-
tions at the shore or mountains as their
ancestors did. Others, however, seek new
kinds of experiences. Disneyland, the first
American theme park, opened in
California in 1955. Now parks of many
themes, from religion to roller coasters,
beckon tourists. For the adventurous,
tourist destinations offer everything from

whitewater rafting to bungee-jumping.
Where might technology lead vacationers of the

future? How about space? In 2001 millionaire Dennis
Tito became the first space tourist. Rejected as a pas-
senger by NASA, Tito paid the Russians $20 million to
accompany them to the International Space Station.
Tito was not an average tourist. A former NASA engi-
neer, Tito endured 8 months of grueling cosmonaut
training before his trip. 

Space tourism may be on the way. It is potentially a
multibillion-dollar business. Yet many technical prob-
lems must be solved and the costs must decline before
the average American can plan a trip to the moon.

N O W

CRITICAL THINKING

Directions: Answer the questions below on a separate sheet of paper.

1. Identifying Main Ideas What factors caused vacationing to evolve to include all classes?

2. Identifying Trends How have changes in transportation influenced vacations? 

3. Analyzing Information What kinds of problems do you think would have to be solved
for space to become a tourist destination?

Primary Source Reading 16
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Name Date Class 

Primary Source Reading 16-1 ★ ★ ★ ★ ★ ★

(continued)

The only reason why Calvin Coolidge was such a mystery to so many 
twentieth-century Americans lies in the fact that he is a pure Yankee, and

that the pure Yankee is an expiring and unfamiliar race. . . . The extreme type
of pure Yankee is the mountain Yankee, and Coolidge belongs even to that
tribe. . . .

. . . The Yankee language, in distinction from the American language, is
founded on understatement and not overstatement. . . . It may be that the
root idea is Yankee caution, but I think it is Yankee politeness; in Yankeedom
it is not good form to say anything extremely when you are talking about
yourself.

When you track the vanishing Yankee to his lair you find him shrewd,
grave, and internally humorous.

Often one finds the Yankee shy, but this is not because he does not enter-
tain a good opinion of himself. Shyness and self-confidence are not incom-
patible. In this respect, too, Coolidge is a typical mountain Yankee.

. . . He came from Vermont, and the Sacred Cod [Boston] is somewhat like
Philadelphia and Charleston in regarding everybody as a foreigner whose
family has not been a resident for at least three generations. It was a handi-
cap, which Coolidge overcame as he overcame all his other handicaps—not
by any change in himself but by being himself in such a way as to impress
the community with the idea that if it wanted anything done here was the
man to do it.

It is a Yankee trait not to answer back, and Coolidge never does. He never
replied, for instance, to the charge that he was a reactionary. But his record 
in the General Court . . . was that of a leader and pioneer in social service 

The Yankee President
About the Selection
John Calvin Coolidge was so reserved

that when the humorist Dorothy Parker
heard he had died, she quipped, “How can
they tell?” Many people took Coolidge’s
excessive reserve as a lack of intelligence,
and he was underestimated his entire
political career. Yet he was successful and
popular as a politician. Coolidge’s combi-
nation of stiff personality and popularity
mystified many people. In the excerpt
below, the political writer Charles Willis

★

Reader’s Dictionary

expiring: disappearing
injunction: in this case, government order 
to a union

Thompson, who knew Coolidge, explains
the mystery of both.

GUIDED READING  
As you read, take note of Coolidge’s

characteristics. Then answer the questions
that follow.

★ ★

The following standards are highlighted in Chapter 16:
Section 1 VI Power, Authority, and Governance: B, E
Section 2 VIII Science, Technology, and Society: A, B, C
Section 3 VII Production, Distribution, and Consumption: 

A, D, F

Meeting NCSS Standards Local Standards

Time Line Activity 16
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Name Date Class 

Personal Life:

Professional Life and Products:

Time Line Activity 16★

1863 Henry Ford is
born in Greenfield
Township, Michigan.

1893 Ford’s
only son, Edsel
Bryant Ford, is
born.

1914 Ford introduces the first moving assembly
line in Highland Park, Michigan. A Model T rolls
off the line every 93 minutes.

1879 Ford leaves
his father’s farm
to work in a
Detroit machine
shop.

1896 Ford com-
pletes his first
automobile, the
Quadricycle.

1914 Ford announces his
plan to pay workers $5
for an eight-hour day.

1888 Ford marries Clara Bryant and moves
to an 80-acre farm in Dearborn, Michigan.

1903 Ford
Motor
Company is
officially
incorporated.

1927 Model T is discontinued
after nearly 20 years of pro-
duction and over 15 million
sales. Model A is introduced.

1890 Ford works
as a machinist
and engineer
with the Edison
Company.

1908 Ford begins
manufacturing
the Model T,
which sells for
$850.

1932 First Ford
V-8-powered car
is produced.

1943 Ford’s son,
Edsel, dies at age
49.

1947 Henry Ford
dies at age 83.

1850 1875 1900 1925 1950

Henry Ford
DIRECTIONS: Use the information on the time line to write two paragraphs about Henry
Ford—one detailing personal information about Ford and the other telling about his profes-
sional life and products. 

Critical Thinking Skills
Activity 16
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LEARNING THE SKILL
When you make comparisons, you determine similarities and differences between

ideas, events, or objects. Knowing how to make comparisons will help you choose
among alternatives and understand historical change.

Use the following guidelines to help you make comparisons:

• Identify the items you want to compare.

• Determine common areas in which comparisons can be drawn, such as posi-
tions on an issue, reactions to an event, goals of certain groups, and so on.

• Look for similarities and differences within these areas.

PRACTICING THE SKILL
DIRECTIONS: Read the excerpt below about the state of the American automobile industry
and American’s changing perceptions of the auto in the mid-1920s. Then answer the ques-
tions that follow. 

. . . The Ford car had represented its creator’s dream: a simple, durable machine that country
people could use to get around and, more importantly, that they could afford (the Model T engine
had been designed so that the owner could use it to run farm equipment when it wasn’t propelling
a car). 

GM [General Motors], in contrast, was interested in a different kind of consumer, a very modern
consumer, one inspired not by practicality, but by speed, comfort, and styling. The company pro-
duced cars in different colors (the “T” had always been an unalterable black) and challenged cus-
tomers to keep up with the times by changing models each year. While Ford stood steadfastly by
his Model T, GM added new features to its cars: hydraulic brakes, chromium plating, six cylinders,
and a lacquer finish. And the company convinced people to pay GM’s higher prices by offering
something that Ford considered immoral: the opportunity to purchase cars on installment [credit].

1. What is the topic of this excerpt? 

2. What similarities and differences can you find between Ford and GM automobiles in 
this excerpt? 

3. What similarities and differences can you find between Ford and GM customers in this
excerpt? 

Critical Thinking Skills Activity 16 Making Comparisons

REVIEW AND REINFORCEMENTREVIEW AND REINFORCEMENT
Reteaching Activity 16
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Normalcy and Good Times, 1921–1929

Presidents Warren Harding and Calvin Coolidge tried to normalize American life after
World War I. As the per capita income rose, consumer demand also increased. Manufacturers
responded by increasing production. Advertisers fueled the desire for the new products.
Assembly-line production made automobiles affordable to the middle class. Unfortunately,
farmers were left out of the prosperity of the Roaring Twenties. 

DIRECTIONS: Complete the chart by comparing the effects of the factors listed below on
industry and agriculture in the 1920s. Then compare the status of the average middle-class
worker with the average farmer.

Name Date Class

Reteaching Activity 16★

Comparing Industry and Agriculture of the 1920s
Factor Industry Agriculture

1. Technological a. b.
improvements

2. Consumer a. b.
demand

3. World War I a. b.

4. Fordney- a. b.
McCumber Act

5. Worker status a. b.

6. Critical Thinking Sixty-two nations signed the Kellogg-Briand Act, pledging to settle
disputes peacefully rather than go to war. Yet, in just over a decade, the world would be
involved in World War II. Name two reasons you think international peace cannot be
achieved through treaties. In your opinion, is world peace truly achievable?

Vocabulary Activity 16
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Name Date Class 

Normalcy and Good Times, 1921–1929

DIRECTIONS: Unscramble the terms in the left column. Choose the term that best fits each
description in the right column. Write the letter of the correct term in the space provided.
Then answer the questions at the bottom of the page.

10. Describe Herbert Hoover’s policy of cooperative individualism. 

11. Explain the role that Albert B. Fall played in the Teapot Dome scandal. 

Vocabulary Activity 16★

1. workplace where workers are not required to join
a union 

2. production system where each person performs
an assigned task as part of the whole process

3. a suspension of activity

4. the state or fact of being normal

5. national policy of no involvement in world affairs

6. freedom from prosecution

7. system in which companies enable employees to
buy stock, receive benefits, and participate in
profit sharing

8. economic theory that lower taxes will boost the
economy as businesses and individuals invest
their money

9. production of large quantities of goods using
machinery and often an assembly line

A. reewafl plaitsicam

B. laisstmoonii

C. pluspy-dies mooniescc

D. nope hosp

E. slabyesm neli

F. sams cordpunoti

G. trammoorui

H. yummitin

I. cranyolm
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Chapter 16 Resources

The following Spanish language materials are 
available in the Spanish Resources Binder:

• Spanish Guided Reading Activities
• Spanish Reteaching Activities
• Spanish Quizzes and Tests
• Spanish Vocabulary Activities
• Spanish Summaries
• The Declaration of Independence and United States Constitution 

Spanish Translation

SPANISH RESOURCESSPANISH RESOURCES

HISTORY

Use our Web site for additional resources. All essential content is cov-
ered in the Student Edition.

You and your students can visit , the Web site
companion to the American Republic Since 1877. This innovative
integration of electronic and print media offers your students a wealth
of opportunities. The student text directs students to the Web site for
the following options:

• Chapter Overviews    • Student Web Activities
• Self-Check Quizzes    • Textbook Updates

Answers to the student Web activities are provided for you in the Web
Activity Lesson Plans. Additional Web resources and Interactive Tutor
Puzzles are also available.

The following videotape programs are available 
from Glencoe as supplements to Chapter 16:

• Amelia Earhart (ISBN 1-56-501960-1)
• Henry Ford: Tin Lizzy Tycoon (ISBN 1-56-501380-8)
• Radio: Out of Thin Air (ISBN 0-76-700464-7)

To order, call Glencoe at 1-800-334-7344. To find classroom resources to
accompany many of these videos, check the following home pages:
A&E Television: www.aande.com
The History Channel: www.historychannel.com

R

R

ASSESSMENT AND EVALUATION

Vocabulary PuzzleMaker CD-ROM
Interactive Tutor Self-Assessment CD-ROM
ExamView® Pro Testmaker CD-ROM
Audio Program
American History Primary Source Documents 
Library CD-ROM
MindJogger Videoquiz
Presentation Plus! CD-ROM
TeacherWorks™ CD-ROM
Interactive Student Edition CD-ROM
Glencoe Skillbuilder Interactive Workbook 
CD-ROM, Level 2
The American Republic Since 1877 Video Program
American Music: Hits Through History
American Music: Cultural Traditions

MULTIMEDIAMULTIMEDIA

tx.tarvol2.glencoe.com

Chapter 16 Test 
Form B

Chapter 16 Test 
Form A

ExamView® Pro 
Testmaker CD-ROM

Standardized Test Practice
Workbook Activity 16

1
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DIRECTIONS: Matching Match each item in Column A with the items in Column B.
Write the correct letters in the blanks. (4 points each) 

Column A

1. profit sharing, medical care benefits, and pensions

2. form trade associations and share information with the
federal government

3. recognized each country’s island possessions in the 
Pacific

4. payments Germany was required to make as punishment
for starting the war

5. Henry Ford’s Model T car

6. pause in doing something, such as constructing new
warships

7. attempted to outlaw war

8. made possible by affordable cars

9. growth through lower taxes

10. enormously increased manufacturing efficiency

DIRECTIONS: Multiple Choice Choose the item that best completes each sentence 
or answers each question. Write the letter in the blank. (4 points each)

11. Warren G. Harding won the presidency by appealing to Americans’ desire to
A. reform society. C. return to normal life after the war.
B. become a world power. D. repeal Prohibition.

12. Calvin Coolidge became president when
A. he defeated Warren G. Harding. C. Warren G. Harding was assassinated.
B. he defeated Robert La Follette. D. Warren G. Harding died in office.

13. Attorney General Harry Daugherty resigned in disgrace after being
investigated for taking bribes in exchange for allowing
A. a private company to drill for oil on public lands.
B. someone to acquire a valuable German-owned company seized during the war.
C. immunity to wealthy businessmen accused of insider trading.
D. two powerful corporations to merge.

14. Coolidge believed that government should
A. regulate business. C. break up trusts.
B. not interfere with business. D. become involved in social reform.

Name ������������������������������������������������������� Date ������������������������� Class ���������������

Score★ ScoreChapter 16 Test, Form A

(continued)

Normalcy and Good Times

Column B

A. Kellogg-Briand
Pact

B. assembly line

C. supply-side
economics

D. welfare capitalism

E. reparations

F. cooperative
individualism

G. “Tin Lizzie”

H. Four-Power Treaty

I. moratorium

J. commuters

1
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DIRECTIONS: Matching Put the choices in column A in the proper sequence in the dia-
gram. Write the letters from the diagram in the blanks provided. (4 points each) 

Column A

1. lower car prices for consumers

2. less time required to build cars

3. adoption of the assembly line at Ford

4. lower production costs

DIRECTIONS: Matching Match each item in Column A with the items in Column B.
Write the correct letters in the blanks. (4 points each) 

Column A

5. installed the first moving assembly line in 1914

6. first cabinet officer in history to go to prison

7. presidential nominee of the Progressive Party in 1924

8. made first solo transatlantic flight

9. sold medical supplies from veterans’ hospitals

10. “Four-fifths of all our troubles in this life would disappear
if we would only sit down and keep still.”

DIRECTIONS: Multiple Choice Choose the item that best completes each sentence 
or answers each question. Write the letter in the blank. (4 points each)

11. The Ohio Gang was
A. a powerful crime syndicate. C. a group of Coolidge’s friends.
B. a group of notorious bank robbers. D. a group of Harding’s friends.

12. In the Teapot Dome scandal, a government official received bribes
A. allowing private interests to lease lands containing U.S. Navy oil reserves.
B. allowing private interests to drill for oil in a national park.
C. allowing lumber companies to cut trees in national forests.
D. promising immunity for businessmen who overcharged the U.S. Navy.

13. Calvin Coolidge grew up
A. on a Midwestern farm. C. in a wealthy section of Boston.
B. on a Vermont farm. D. on a ranch in Wyoming.

14. An innovation instituted by International Harvester in 1926 was
A. a 5-day workweek. C. an annual 2-week paid vacation.
B. mass production. D. an 8-hour workday.

Name ������������������������������������������������������� Date ������������������������� Class ���������������

Score★ ScoreChapter 16 Test, Form B

(continued)

Normalcy and Good Times

Column B

A. Calvin Coolidge

B. Albert B. Fall

C. Henry Ford

D. Charles
Lindbergh

E. Charles R. Forbes

F. Robert La Follette

A B C D

C
op

yr
ig

ht
 ©

 b
y 

T
he

 M
cG

ra
w

-H
ill

 C
om

pa
ni

es
, I

nc
.

Name __________________________________ Date ____________________ Class ____________

ACTIVITY 16
Classifying Facts and Details

Standardized Test Practice

Social Studies Objective: The student will identify relevant factual material and group data in appropriate
categories.

A common way to organize information is by classifying. It involves sorting or grouping facts
and details into general and/or specific common features. Nearly everything can be classified; most
things can be classified in more than one way. When you are faced with a large list of facts and
details, think about different sets of common features that are present.

★ Practicing the Skill
Read the selection below and complete the activity that follows.

★ Learning to Classify Facts and Details
Use the following guidelines to help you understand how to classify facts and details.

• Read and study the information. 
• Decide the different categories you will

use to group data.

• Sort data into categories and draw
conclusions about similarities and
differences.

Although the automobile existed before the
1920s, it was viewed as a luxury item instead of a
necessity. Henry Ford was the catalyst behind the
movement to develop more efficient and cheaper
means of producing reliable and practical cars for
the average consumer. Henry Ford’s mass
production of the Model-T made the automobile
more available and affordable than it had ever
been before. As a result, millions of Americans
purchased automobiles. By the end of the
twenties, there was almost one car per family in
the United States. It had become a necessity for
the American way of life.

One of the most notable changes the
automobile brought about was how Americans
viewed debt. Prior to the 1920s, most Americans
disapproved of being in debt and saved their
money to pay cash for purchases. However, most
middle and lower-middle class consumers could
not pay cash for a new car. To make it possible

for lower-income consumers to own a car, the
automobile industry encouraged them to buy a
car using an installment plan, or credit.
Consumers would make partial payment at the
time they purchased the car and would pay for
the rest of the car in installments. The
automobile industry was so successful at using
this method to sell its product that other
businesses began to advertise installment plans,
or buying on credit, as a way to purchase their
products. By the end of the decade, it had
become an accepted practice for Americans to
purchase consumer goods using credit.

As the consumer demand for automobiles
increased, industries that created material for
making cars, such as petroleum and steel,
experienced growth. With more and more
cars on the roads, it became apparent that the
roadway systems needed to be improved. The
Federal Road Act of 1924 made federal funds 

The Impact of the Automobile in the 1920s

Performance Assessment
Activities and Rubrics 16

Name ������������������������������������������������������� Date ������������������������� Class ���������������

Use with Chapter 16

Help Wanted

BACKGROUND
In the 1920s, the United States experienced rapid economic growth. Wages

increased, and work hours decreased. With more money to spend and more leisure
time, Americans looked for ways to improve their lifestyles. For the first time, auto-
mobiles became available to the majority of American consumers. Henry Ford, a
Michigan carmaker, used the assembly line method of auto production to make the
industry more efficient. Car-making was divided into simple tasks that unskilled
workers could perform. Ford’s car—the Model T—sold for $850 in 1908. By 1924 pro-
duction of the Model T had become so efficient that the cars sold for $295. Thousands
of cars were sold. With increasing sales, Ford implemented a bonus system for his
workers so that they could earn extra money. He also reduced the workday to 8-hour
shifts. This created a very loyal workforce. However, Ford expected workers to lead
model lives, and he set up a Sociological Department to make sure that they did.
Investigators were sent to the homes of employees to make sure that they were
spending money wisely and in Ford-approved ways. If they were not, employees
might be disqualified for bonuses, suspended, or even fired.

Cars completely changed the American way of life. They eased the isolation felt
by people who lived in rural areas. Small businesses such as garages and gas stations
were started to support the automotive industry. Because people were now able to
live farther away from work than they had in the past, a new kind of worker—the
auto commuter—appeared. Commuters often lived in suburban communities and
drove to work in the city. A rise in suburban living followed shortly.

TASK
You work in the personnel department of the Highland Park, Michigan, Ford

company. You need to write a help-wanted ad that will appear in the local newspa-
per. The company needs to hire several unskilled workers to perform tasks on the
Ford assembly line. In your ad, you will include information concerning work hours,
wages, working conditions, the product (the Model T, or “Tin Lizzie”), and benefits
such as bonuses and job satisfaction. Because your ad has no size limit, you may also
include a drawing of a Model T.

AUDIENCE
The readers of the newspaper are your intended audience.

PURPOSE
The purpose of this activity is to give you experience in writing a help-wanted ad

and to learn more about the automobile industry in the early 1900s.

★

★

★

★
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★ Performance Assessment Activity 16

http://tx.tarvol2.glencoe.com
http://www.aande.com
http://www.historychannel.com
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Chapter 16 Resources

SECTION 1
Presidential Politics
1. Describe the corruption that tainted

the Harding administration.
2. Explain how Calvin Coolidge

restored public confidence after
assuming the presidency.

SECTION 2
A Growing Economy
1. Analyze how the growing impor-

tance of the automobile and other
new industries improved the U.S.
standard of living.

2. Analyze the growing economic crisis
in farming in the 1920s.

SECTION 3
The Policies of Prosperity
1. Explain Andrew Mellon’s economic

strategies for maintaining prosperity.
2. Describe how the United States

remained involved in world affairs
without joining the League of
Nations.

Assign the Chapter 16 Reading Essentials and Study Guide.

Blackline Master

Poster

DVD

Videocassette

Transparency

Music Program

CD-ROM

Audio Program

Daily Objectives Reproducible Resources Multimedia Resources

*Also Available in Spanish

SECTION RESOURCES

Reproducible Lesson Plan 16–1
Daily Lecture and Discussion Notes 16–1
Guided Reading Activity 16–1*
Section Quiz 16–1*
Reading Essentials and Study Guide 16–1
Performance Assessment Activities and
Rubrics

Reproducible Lesson Plan 16–2
Daily Lecture and Discussion Notes 16–2
Guided Reading Activity 16–2*
Section Quiz 16–2*
Reading Essentials and Study Guide 16–2
Performance Assessment Activities and
Rubrics

Reproducible Lesson Plan 16–3
Daily Lecture and Discussion Notes 16–3
Guided Reading Activity 16–3*
Section Quiz 16–3*
Reading Essentials and Study Guide 16–3
Performance Assessment Activities and
Rubrics

Daily Focus Skills Transparency 16–1
Interactive Tutor Self-Assessment 
CD-ROM
ExamView® Pro Testmaker CD-ROM
Presentation Plus! CD-ROM
TeacherWorks™ CD-ROM
Audio Program

Daily Focus Skills Transparency 16–2
Interactive Tutor Self-Assessment 
CD-ROM
ExamView® Pro Testmaker CD-ROM
Presentation Plus! CD-ROM
TeacherWorks™ CD-ROM
Audio Program

Daily Focus Skills Transparency 16–3
American Art & Architecture
Interactive Tutor Self-Assessment 
CD-ROM
ExamView® Pro Testmaker CD-ROM
Presentation Plus! CD-ROM
Skillbuilder Interactive Workbook, Level 2
TeacherWorks™ CD-ROM
Vocabulary PuzzleMaker CD-ROM
Audio Program
American Music: Hits Through History
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KEY TO ABILITY LEVELS

Teaching strategies have been coded.

L1 BASIC activities for all students
L2 AVERAGE activities for average to above-average 

students
L3 CHALLENGING activities for above-average students

ENGLISH LANGUAGE LEARNER activitiesELL

Chapter 16 Resources

Teacher’s 
Corner

The following articles relate to this chapter.

• “Growing up in East Harlem,” May 1990
• “Offbeat New Orleans,” January 1995
• “Traveling the Blues Highway,” April 1999

INDEX TO
NATIONAL GEOGRAPHIC MAGAZINE

NATIONAL GEOGRAPHIC SOCIETY
PRODUCTS AVAILABLE FROM GLENCOE

To order the following products for use with this chapter, contact your local 
Glencoe sales representative, or call Glencoe at 1-800-334-7344:

• PictureShow: Story of America, Part 2 (CD-ROM) 
• PicturePack: Story of America Library, Part 2

(Transparencies)

ADDITIONAL NATIONAL GEOGRAPHIC
SOCIETY PRODUCTS

To order the following, call National Geographic at 1-800-368-2728:

• The Complete National Geographic: 109 Years of National
Geographic Magazine (CD-ROM)

• Eyewitness to the 20th Century (Book)
• Historical Atlas of the United States (Atlas)

Access National Geographic’s Web site for current events,
atlas updates, activities, links, interactive features, and
archives.
www.nationalgeographic.com

F. Rick Johnston
Shroder Paideia Academy
Cincinnati, OH

“All the News That’s Fit to Print”
Introduce the activity by asking students to predict
the types of news stories that will be found in a daily
newspaper. Responses may include: sports; business;
classified; national, international, and local news;
entertainment; and editorial. List these quickly on the
board.

Ask: If a current newspaper provides a good way
to get a sense of national issues and concerns,
could newspapers from earlier times in U.S. his-
tory reflect the issues and concerns of that era?
Why or why not?

Point out that this chapter focuses on the 1920s.
Introduce the era of the postwar decade. Explain that
the class will be using the format of modern news-
papers to create a 1920s newspaper. As the class
reads the chapter, have students select “stories” to
“cover.” Students should label their stories according
to the type of “news” it is. For example, the Scopes
trial would go on the national news page. The stories
should represent the social, economic, and political
developments in the chapter.

From the Classroom of…

• American Music: Cultural Traditions
• American Art & Architecture
• Outline Map Resource Book
• U.S. Desk Map
• Building Geography Skills for Life
• Inclusion for the High School Social Studies Classroom 

Strategies and Activities
• Teaching Strategies for the American History Classroom 

(Including Block Scheduling Pacing Guides)

ADDITIONAL RESOURCES FROM GLENCOE

Activities that are suited to use within the block
scheduling framework are identified by:

http://www.nationalgeographic.com
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Normalcy
and Good Times

1920
• Women vote in

national election

for the first time

1921
• Washington Conference

issues naval disarmament

guidelines

• Farm Bloc organized in

U.S. Congress

1923
• Hitler’s Munich

coup fails

1924
• Leader of Soviet Union,

Vladimir Lenin, dies

1923
• Teapot Dome scandal

erupts

• Ford Motor Company

gains 50 percent of the

new car market

• President Harding dies

Why It Matters
Prosperity was the theme of the 1920s, and national policy favored business. Although farmers

were going through an economic depression, most people remained optimistic about the

economy. The middle class bought on credit the many new convenience products available. One of

the most popular purchases of the day was the automobile, which had a major impact on how

Americans lived. 

The Impact Today
Important elements of American life were first seen at this time.

• The automobile remains central to American transportation.

• Credit is a standard means for making purchases. 

The American Republic Since 1877 Video The Chapter 16 
video, “Tuning in to Radio in the 1920s,” describes the growth of a mass 
media culture in the United States and the importance of the radio.

▼

▲ ▲

▼ ▼
1925
• Soldier-leader Reza

Khan pronounced

shah of Iran

1921–1929

1921 1923 1925

Harding
1921–1923

Coolidge
1923–1929

1924
• Dawes Plan negotiated

with France, Britain, and

Germany

• Calvin Coolidge

elected president

▲
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Why It Matters Activity

Have students interview five adults whom
they know and ask them when and how
they got their first automobile. After stu-
dents have conducted their interviews,
ask them to report their findings. Then
ask students how important they think
automobiles are to the American way of
life. Students should evaluate their
answers after they have completed the
chapter. US: 25D; ELA: Gr9/10: 16B;
Gr11: 15B

Introducing
CHAPTER 16

Introducing
CHAPTER 16

Refer to Activity 16 in the 
Performance Assessment
Activities and Rubrics 
booklet.

Performance
Assessment

TWO-MINUTE LESSON LAUNCHERTWO-MINUTE LESSON LAUNCHER
Tell students that in 1920, just before he was elected president, Warren G. Harding gave a speech
in which he declared, “America’s present need is not heroics but healing, not nostrums but 
normalcy, not revolution but restoration. . . .” Ask students to put the main idea of Harding’s state-
ment in their own words. (Americans are tired of action; they want to rest, to restore a normal
life.) Have students reassess this statement after reading the chapter and see if they agree with
Harding’s assessment. US: 25D; ELA: Gr9/10/11: 7F

MJ

The American Republic
Since 1877 Video Program
To learn more about the importance of
the radio in American life, have students
view the Chapter 16 video, “Tuning in to
Radio in the 1920s,” from the American
Republic Since 1877 Video Program.

Available in 
DVD and VHS

MindJogger Videoquiz
Use the MindJogger Videoquiz to 
preview Chapter 16 content. 

Available in VHS
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1928
• Kellogg-Briand

Pact proposes

an end to war

1926
• British General Strike

paralyzes the British 

economy

Opening Night, Ziegfeld Follies by Howard A. Thain captures the excitement
surrounding the opening of a new musical revue in New York City.

▲

▲

▼ ▼
1929
• Lateran Treaties with Italy

make the Vatican sovereign

territory 

1929
• U.S. radio sales

exceed $800

million

1927 1929

Hoover
1929–1933

1927
• 15 millionth 

Model T sold
HISTORY

Chapter Overview
Visit the American Republic
Since 1877 Web site at 

and 

click on Chapter Overviews—
Chapter 16 to preview chapter

information.

tx.tarvol2.glencoe.com

509

Introducing
CHAPTER 16

Introducing
CHAPTER 16

Organizing Information Have students create a graphic organizer similar to the one below to
classify members of Harding’s administration as effective, ineffective, or involved in scandal.

GRAPHIC ORGANIZER ACTIVITYGRAPHIC ORGANIZER ACTIVITY

Effective Ineffective Involved in Scandal
Charles Evans Hughes, Secretary Charles Sawyer, White House Charles R. Forbes, head of

of State Physician Veterans Bureau
Herbert Hoover, Secretary of Daniel Crissinger, Chairman of the Albert B. Fall, Secretary of the

Commerce Federal Reserve Interior

More About the Art

Howard A. Thain was born in Dallas,
Texas. He studied art in St. Louis,
Chicago, and New York City. The
Impressionist influence can be seen in
this oil painting celebrating the open-
ing of Florenz Ziegfeld’s “No Foolin’.”
In the upper right hand corner of the
painting, you can see part of the Globe
Theater’s marquee—“No Foolin’—
Globe—Glorifying the American Girl.”

Have students select an event from the
time lines on pages 508–509, 510, 514,
and 521. Ask students to read the cor-
responding portion of the chapter to
identify the cause(s) and effect(s) of
the events. US: 1B, 24B; ELA:
Gr9/10/11: 7E

HISTORY

Introduce students to chapter 
content and key terms by having
them access the Chapter 16
Overview at .tx.tarvol2.glencoe.com

http://www.glencoe.com/sec/socialstudies/ushistory/tar22003/tx/content.php4/709/1
http://www.glencoe.com/sec/socialstudies/ushistory/tar22003/tx/content.php4/709/1


In August 1923, Vice President Calvin Coolidge was taking a short vacation at his

family’s homestead in Plymouth Notch, Vermont. The straitlaced Coolidge went to bed

at 9:00 as usual on August 2, but at 2:30 A.M., his father woke him. “I noticed that his

voice trembled,” Coolidge said later. “I knew that something of the gravest nature had

occurred.” After learning that President Warren G. Harding was dead, Coolidge

dressed hurriedly and went downstairs. Shortly afterward, in a small, sparsely fur-

nished room lit by a flickering kerosene lamp, the elder Coolidge, a farmer and jus-

tice of the peace, got out the family Bible and administered the presidential oath of

office to his son. 

Later, while painting a portrait of the new president, artist Charles Hopkinson asked,

“Mr. Coolidge, what was the first thought that came into your mind when you were told that

Mr. Harding was dead and the presidency was yours?” Coolidge replied, “I thought I could

swing it.”

—adapted from Flappers, Bootleggers, “Typhoid Mary” and the Bomb

1920
Women vote in national election for the first time;

Warren G. Harding elected president

510 CHAPTER 16 Normalcy and Good Times

✦1926

The Harding Administration
Coolidge assumed the presidency during a time when Americans yearned to go back

to simpler and steadier times after the carnage of World War I. Coolidge’s predecessor,
Warren G. Harding, had tailored his presidency to this goal. The oldest of eight children,
Harding was born in 1865 in Corsica, Ohio. As an adult, he was active in civic and fra-
ternal organizations, and he also published the Marion Daily Star. In 1899 Harding was
elected to the Ohio legislature. He fit in comfortably with the powerful Ohio Republican

Presidential Politics

Calvin Coolidge (right)
being sworn in as president

after his 1924 election

1923
Teapot Dome scandal; Harding dies;

Calvin Coolidge becomes president

1924
Coolidge elected president

in his own right

✦1920 ✦1924

Social Studies TAKS tested at Grades 10/11: Obj 5: WH25C(10), US24B(11) 

Main Idea 
Warren Harding’s administration suffered

from several scandals. His successor,

Calvin Coolidge, promised to support

business.

Key Terms and Names
normalcy, Ohio Gang, Albert B. Fall,

Teapot Dome scandal, immunity,

Progressive Party, Robert M. La Follette

Reading Strategy
Taking Notes As you read about

Presidents Harding and Coolidge, use the

major headings of the section to create

an outline similar to the one below.

Reading Objectives
• Describe the corruption that tainted the

Harding administration.

• Explain how Calvin Coolidge restored

public confidence after assuming the

presidency.

Section Theme
Government and Democracy The “Ohio

Gang” of the Harding administration

created scandals and political upheaval.

Presidential Politics
I. The Harding Administration

A.
B.

II.
A.
B.

✦1922

510

1 FOCUS
Section Overview
This section focuses on the
Harding and Coolidge 
administrations.

CHAPTER 16
Section 1, 510–513
CHAPTER 16
Section 1, 510–513

Project transparency and have
students answer the question.

Available as a blackline 
master.

Using Primary Sources

DAILY FOCUS SKILLS 
TRANSPARENCY 16-1

Copyright © by The McGraw-Hill Companies, Inc. ANSWER: B
Teacher Tip: Before students answer the question, have
them read the quotes and make a generalization about
Coolidge’s personality.

UNIT

5
Chapter 16

PRESIDENT CALVIN COOLIDGE (1923–1929)

It is a great advantage to a 
president, and a major source 
of safety for the country, for 
him to know that he is not a 
great man.”

“I’ve noticed that nothing I’ve 
never said has hurt me.”

“Four-fifths of all our troubles 
in this life would disappear if 
we would only sit down and 
keep still.”

 —Calvin Coolidge 

“

Directions: Answer the following
question based on the quotes.

Which of the following
statements do you think
best describes Coolidge’s
view on the presidency?

A He viewed the presidency as
a vehicle to advance his per-
sonal goals.

B He felt that a man who was a
good listener made the best
president.

C He believed in speaking out
at length to make a point.

D He expected the presidency to
make him rich.

B E L L R I N G E R
Skillbuilder Activity

Daily Focus Skills Transparency 
16–1

SECTION RESOURCESSECTION RESOURCES

Reproducible Masters
• Reproducible Lesson Plan 16–1
• Daily Lecture and Discussion Notes 16–1
• Guided Reading Activity 16–1
• Section Quiz 16–1
• Reading Essentials and Study Guide 16–1
• Performance Assessment Activities and

Rubrics

Transparencies
• Daily Focus Skills Transparency 16–1

Multimedia 
Interactive Tutor Self-Assessment CD-ROM
ExamView® Pro Testmaker CD-ROM
Presentation Plus! CD-ROM
TeacherWorks™ CD-ROM
Audio Program

ELA: Page 510: Gr9/10/11: 4D, 6A,
7D, 7F, 8B; Gr9: 7I; Gr10/11: 7H;
Page 511: Gr9/10/11: 6A, 8B, 19B,
20B

Student Edition TEKS

Guide to Reading

Answers to Graphic: 
Presidential Politics

I. The Harding Administration
A. A Self-Doubter in the White

House
B. The Ohio Gang
C. The Teapot Dome Scandal

II. The Coolidge Administration
A. “Silent Cal” Takes Over
B. The Election of 1924

Preteaching Vocabulary
Have students list the Key Terms and
Names and add information to clarify
their significance. US: 25A; ELA:
Gr9/10/11: 6A



political machine and won election as lieutenant gov-
ernor in 1903. He failed in his bid for governor in
1910 but was elected to the United States Senate four
years later. After serving one term in the Senate,
Harding ran for and won the presidency in 1920.

A Self-Doubter in the White House With his sil-
ver hair and impressive bearing, Harding looked like
a president, but he thought he lacked the intellectual
qualifications for the job. “I have such a sure under-
standing of my own inefficiency,” he once said, “that
I should really be ashamed to presume myself fitted
to reach out for a place of such responsibility.”

Despite such doubts, Harding’s political philoso-
phy fit in well with the times. He ran on the cam-
paign slogan to return to normalcy, or a return to
“normal” life after the war. Harding’s charm and
genial manner endeared him to the nation. The quiet
gloom of President Wilson’s last years was replaced
by the open, easygoing atmosphere of the first days
of the Harding administration. On the day of his elec-
tion, he went out to play a round of golf—a confi-
dent, relaxed gesture.

GOVERNMENT

The Ohio Gang Harding made several distin-
guished appointments to the cabinet, including for-
mer Supreme Court justice Charles Evans Hughes as
secretary of state, former Food Administrator
Herbert Hoover as secretary of commerce, and
business tycoon Andrew Mellon as secretary of
the treasury.

Many of Harding’s other appoint-
ments, however, were disastrous. He
gave many cabinet posts and other
high-level jobs to friends and political
allies from Ohio. Harding named
Charles “Doc” Sawyer from Marion,
Ohio, as White House physician, a
post that came with the rank of
brigadier general. Harding made his
boyhood friend Daniel Crissinger
chairman of the Federal Reserve
Board and selected Colonel Charles
R. Forbes—another Ohio acquain-
tance—to head the Veterans Bureau.

Harding felt more comfortable
among his old poker-playing friends,
known as the Ohio Gang, than he
did around such sober and serious
people as Herbert Hoover. Alice
Roosevelt Longworth, the daughter
of Theodore Roosevelt, was a keen

observer of Washington society. She wrote that it was
common to find the Ohio Gang in the White House
study, and here she describes a typical scene:

“The air [would be] heavy with tobacco smoke,

trays with bottles containing every imaginable brand

of whiskey . . . cards and poker chips at hand—a

general atmosphere of waistcoat unbuttoned, feet on

desk, and spittoons alongside.”
—quoted in The Perils of Prosperity, 1914–1932

The Ohio Gang did more than drink, smoke, and
play poker with the president. Some members used
their positions to sell government jobs, pardons, and
protection from prosecution. Forbes sold scarce med-
ical supplies from veterans hospitals and kept the
money for himself, costing the taxpayers about $250
million. When Harding learned what was going on,
he complained privately that he had been betrayed.
He said that he had no troubles with his enemies, but
his friends were a different story: “They’re the ones
that keep me walking the floor nights!”

Inkwell depicting
Warren Harding

Return to Normalcy Warren Harding did
some of his campaigning from his front porch
in Ohio. Why do you think Harding’s slogan,

“Return to Normalcy,” was successful?

History

511

CHAPTER 16
Section 1, 510–513
CHAPTER 16
Section 1, 510–513

US HISTORY: Page 510: 1A, 1B,
24B, 25A, 25C; Page 511: 1A, 5A,
15C, 24G, 25A

Student Edition TEKS

2 TEACH

Drawing a Political Cartoon
Have students draw a political
cartoon to illustrate one of the
scandals of the Harding
Administration. Remind them
that the cartoon should express a
clear point of view. L1 US: 15C,
24B, 24G, 25C, 25D; ELA: Gr9/10/11:
21B

Use the rubric for creating
a political cartoon, pamphlet, or
handbill on pages 77–78 in the
Performance Assessment
Activities and Rubrics.

Daily Lecture and 
Discussion Notes 16–1

I. The Harding Administration (pages 510–512)

A. In 1920, when Warren G. Harding ran for president, most Americans wanted to return
to simpler times. His campaign slogan to return to normalcy, or a “normal” life after
the war, made him very popular and he won the presidency.

B. Harding made a few distinguished appointments to the cabinet, but most appoint-
ments were given to friends. His old poker-playing friends became known as the
“Ohio Gang.” Some members used their government positions to sell jobs, pardons,

d h d l b bl k l

Daily Lecture and Discussion Notes

Chapter 16, Section 1

Did You Know? Most historians rank President Warren G.
Harding as one of the country’s weakest presidents. They believe he
failed as president because he was weak-willed and a poor judge of
character.

Copyright © by The McGraw-Hill Companies, Inc.

History

Answer: Many people wanted a less
activist government after the war.
Ask: What characteristics made
Harding look presidential? (hand-
some, silver hair, impressive bearing)

COOPERATIVE LEARNING ACTIVITYCOOPERATIVE LEARNING ACTIVITY
Conducting Biographical Research Organize the class into three groups. Each group should
research the life of one of the three presidents discussed in this chapter—Harding, Coolidge, or
Hoover. The research should focus on the years before the man became president and the experi-
ences that shaped his actions in office. Students should divide the work among themselves, mak-
ing sure that everyone in the group contributes. Set aside time for groups to present their findings
to the class. US: 24A–D, 25A–D, 26A; ELA: Gr9/10/11: 13B, 13C; Gr9: 7E–H; Gr10/11: 7E–G
Use the rubric for a cooperative group management plan on pages 71–72 in the Performance
Assessment Activities and Rubrics.



In June 1923, amid the scandal in the Veterans
Bureau and rumors of other unethical behavior,
Harding and the First Lady left to tour the West. En
route from Alaska to California, he became ill with
what was probably a heart attack. He died in San
Francisco on August 2, shortly before the news of the
Forbes scandal broke.

The Teapot Dome Scandal Other scandals also
came to light. Harding’s secretary of the interior,
Albert B. Fall, secretly allowed private interests to
lease lands containing U.S. Navy oil reserves at Teapot
Dome, Wyoming, and Elk Hills, California. In return,
Fall received bribes from these private interests total-
ing more than $300,000. Eventually the Senate investi-
gated what the newspapers named the Teapot Dome
scandal, and Secretary Fall became the first cabinet
officer in history to go to prison.

The last Harding administration scandal involved
Attorney General Harry Daugherty, Harding’s for-
mer campaign manager. It concerned a German-
owned American company that the American
government had seized during World War I as
enemy property. To acquire the company and its
valuable chemical patents, a German agent bribed a
“go-between” politician, and a portion of the bribe
ended up in an Ohio bank account that Daugherty
controlled.

Under investigation by his own Justice Department,
Daugherty refused to turn over requested files and
bank records. He also refused to testify under oath,
claiming immunity, or freedom from prosecution, on
the grounds that he had had confidential dealings with
the president. Daugherty’s actions disgusted the new
president, Calvin Coolidge, who demanded his resig-
nation. The tattered reputation of Harding’s presi-
dency dissolved in scandal and corruption.

Describing Why was Harding’s

emphasis on “normalcy” an effective campaign strategy?

The Coolidge Administration
Just as Harding’s promise of “normalcy” had

appealed to war-weary voters in 1920, the virtue of
his successor came as a welcome change from the tur-
moil of the Harding administration’s corruption. Born
on July 4, 1872, John Calvin Coolidge grew up on the
Vermont farm that his family had worked for five
generations. While governor of Massachusetts,
Coolidge rose to national prominence for his handling
of the Boston police strike in 1919. Shortly afterward,
he was asked to run as Harding’s vice president.

“Silent Cal” Takes Over Coolidge was very differ-
ent from Harding. Harding had enjoyed the easy con-
versation and company of old friends. Coolidge,
joked a critic, could be “silent in five languages.” With
his simple and frugal manner, he contrasted not only
with Harding but also with the spirit of the time, the
booming, materialistic era of the Roaring Twenties. 

Coolidge quickly distanced himself from the
Harding administration. He named Harlan Fiske
Stone, dean of the Columbia Law School, to replace
Daugherty as attorney general. He also asked the
most capable cabinet members—Hughes, Mellon,
and Hoover—to stay on.

Reading Check

512 CHAPTER 16 Normalcy and Good Times

Cartoon Symbols Political cartoonists routinely use

symbols to get their message across. Two of the most

enduring have been the donkey, representing the

Democrats, and the elephant, representing the

Republicans (also known as the GOP, or the Grand

Old Party). On November 7, 1874, cartoonist Thomas

Nast became the first to use the symbols in a cartoon

that appeared in Harper’s Weekly.

Teapot Dome Scandal In this cartoon, Democrats are enjoying the
troubles the Teapot Dome scandal has caused for the GOP elephant.
Who is shown being dragged along by the scandal? Why?

Analyzing Political Cartoons

Social Studies TAKS tested at Grades 10/11: Obj 5: WH25C(10), WH26C(10,11), US24B(11) 
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CHAPTER 16
Section 1, 510–513
CHAPTER 16
Section 1, 510–513

ELA: Page 512: Gr9/10/11: 6A, 10B,
19B, 20B; Page 513: Gr9/10/11: 1A,
1B, 4A, 4B, 4D, 4F, 6A, 7B–D, 10A,
10B, 13C, 19B, 20B; Gr9: 7G, 7I;
Gr10/11: 7F, 7H

Student Edition TEKS

Guided Reading Activity 16–1

Name Date Class 

DIRECTIONS: Identifying Supporting Details Read each main idea. Use your textbook to
supply the details that support or explain each main idea.

Main Idea: Warren G. Harding tailored his presidency to the goal of simpler and steadier
times after the carnage of World War I.

1. Detail: Harding looked like a president, but he thought he lacked the

for the job. 

2. Detail: Harding ran on the campaign slogan to return to .

3. Detail: Harding made several distinguished appointments to his cabinet, including

, , and .

4. Detail: Charles R. Forbes, Harding’s head of the Veterans’ Bureau, sold scarce

from veterans’ hospitals and kept the money at a cost to the tax-

payers of about .

5. Harding’s secretary of the interior, , was bribed by private interests

★

Guided Reading Activity 16-1★

The news media popularized the
elephant and donkey symbols in
election coverage.

Answer: Americans yearned for sim-
pler times after World War I.

Answer: Secretary of the Interior
Albert Fall; because he was involved in
the Teapot Dome scandal

Analyzing Political Cartoons

MEETING SPECIAL NEEDSMEETING SPECIAL NEEDS
Verbal/Linguistic Have students write campaign slogans for the 1920 presidential election cam-
paign. Instruct students to write two slogans for each candidate. The slogans should reflect the can-
didates’ stands on issues in the 1920 campaign. To help stimulate their imagination, encourage
students to use library and Internet resources to find examples of campaign slogans for recent
elections. L2 US: 24A, 25D; ELA: Gr9/10/11: 1A, 4C, 13B

Refer to Inclusion for the High School Social Studies Classroom Strategies and 
Activities in the TCR.

3 ASSESS
Assign Section 1 Assessment as
homework or as an in-class
activity. US: 25D

Have students use the
Interactive Tutor Self-
Assessment CD-ROM.

Reading Essentials and 
Study Guide 16–1

Study Guide
Chapter 16, Section 1

For use with textbook pages 510–513

PRESIDENTIAL POLITICS

KEY TERMS AND NAMES

normalcy a reference to returning to a normal time (page 511)

Ohio Gang a group of friends President Harding appointed to cabinet positions and other high-
level positions (page 511)

Albert B. Fall secretary of the interior under President Harding (page 512)

Teapot Dome scandal scandal involving Harding’s secretary of the interior (page 512)

immunity freedom from prosecution (page 512)

Progressive Party political party formed during the 1924 election by those who would not 
support either the Republican or Democratic candidate (page 513)

Robert M. La Follette presidential candidate for the Progressive Party in the 1924 election

Name Date Class 



Writing About History

CHAPTER 16 Normalcy and Good Times 513

Checking for Understanding

1. Define: normalcy, immunity.

2. Identify: Ohio Gang, Albert B. Fall,

Teapot Dome scandal, Robert M. 

La Follette.

3. Evaluate the effects of the Teapot

Dome scandal on citizens’ views of the

federal government.

Reviewing Themes

4. Government and Democracy How did

the Ohio Gang tarnish the Harding

Administration?

Critical Thinking

5. Interpreting How did the Democrats

lose the chance for victory in the elec-

tion of 1924?

6. Categorizing Use a graphic organizer

similar to the one below to compare

and contrast the politics and presiden-

cies of Harding and Coolidge.

Analyzing Visuals

7. Analyzing Photographs Examine the

photograph of Calvin Coolidge on this

page. How did Coolidge’s actions

demonstrate effective leadership fol-

lowing the Harding administration?

8. Expository Writing Imagine you are a

newspaper reporter during President

Harding’s term. Write an article

breaking the news of the Teapot Dome

scandal.

Coolidge’s philosophy of government was simple.
He believed that prosperity rested on business lead-
ership and that part of his job as president was to
make sure that government interfered with business
and industry as little as possible. He once said,
“Four-fifths of all our troubles in this life would dis-
appear if we would only sit down and keep still.”

Calmly and cautiously, Coolidge worked to restore
integrity to the presidency. In the year following
Harding’s death and the revelations of scandals,
Coolidge’s presidency avoided crises and continued the
nation’s expanding prosperity. Coolidge easily won the
Republican Party’s nomination for president in 1924.

The Election of 1924 Even though the scandals of
the Harding administration presented the
Democrats with a ready-made issue, they lost the
chance for victory. Deeply divided between their
urban Eastern constituency and their rural follow-
ing in the South and West, the Democrats had diffi-
culty agreeing on a nominee. They finally
compromised on John W. Davis of West Virginia
after 103 attempts to find someone acceptable to a
majority of the delegates.

The Republicans effectively campaigned on the slo-
gan “Keep Cool with Coolidge,” and they urged
Americans to retain the party that favored business. In
his economic policies, Coolidge aligned himself—and
the government—with prosperity and big business. 

Not everyone was content to choose between the
Republicans and Democrats. Defectors from both
parties joined farm, labor, and religious activists to
form the new Progressive Party, nominating
Wisconsin senator Robert M. La Follette as their
candidate. Although La Follette captured 16.6

percent of the popular vote, or a total of almost 5 mil-
lion, he and Davis combined could not keep the
Republicans from winning the election. Coolidge
won easily with more than half the popular vote and
382 electoral votes.

In a speech to the American Society of Newspaper
Editors in 1925, Coolidge said, “The chief business of
the American people is business. The man who
builds a factory builds a temple. The man who works
there worships there.” The Wall Street Journal joy-
ously exclaimed, “Never before, here or anywhere
else, has a government been so completely fused
with business.” By avoiding war, reform, and scan-
dal,  Coolidge promised to give the United States the
normalcy Harding had failed to deliver.

Summarizing How did Calvin

Coolidge restore public confidence after becoming president?

Reading Check

Cool Coolidge President Coolidge believed the nation would run more
smoothly if the government was less involved. How did the public react 

to Coolidge’s message on Election Day?

History

Politics Presidency

Harding

Coolidge
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Section Quiz 16–1

DIRECTIONS: Matching Match each item in Column A with the items in Column B.
Write the correct letters in the blanks. (10 points each) 

Column A

1. the Progressive Party nominee for president in 1924

2. friends of President Harding

3. President Harding’s campaign slogan

4. freedom from prosecution

5. dean of the Columbia Law School chosen as attorney
general by President Coolidge

DIRECTIONS: Multiple Choice In the blank at the left, write the letter of the choice that
best completes the statement or answers the question. (10 points each)

6. Although many of President Harding’s appointments were disastrous, he

Name ������������������������������������������������������� Date ������������������������� Class ���������������

Score★ ScoreChapter 16

Section Quiz 16-1

Column B

A. immunity

B. Ohio Gang

C. Harlan Fiske
Stone

D. return to normalcy

E. Robert M. 
La Follette

History

Answer: positively, by awarding him
more than half of the popular vote
and 382 electoral votes

Answer: He distanced himself from
the Harding administration.

4 CLOSE
Have students explain how
Calvin Coolidge restored public
confidence after assuming the
presidency. US: 1A, 24B

Reteach
Have students list the Harding
administration scandals. US: 1A,
24B; ELA: Gr9/10/11: 4D

Enrich 
Ask interested students to inves-
tigate what happened to Albert
Fall or Harry Daugherty. US: 15C,
24A–D; ELA: Gr9/10/11: 4C, 13B

1. Terms are in blue. US: 25A
2. Ohio Gang (p. 511), Albert B. Fall

(p. 512), Teapot Dome scandal 
(p. 512), Robert M. La Follette 
(p. 513) US: 4C

3. viewed government as corrupt US:
15C

4. used their positions for personal
advantage

5. could not agree on a nominee
6. Harding: open politics, scandal-

ridden presidency; Coolidge: 
simple politics, business-oriented
presidency US: 24B, 25C

7. avoided scandal, supported busi-
ness prosperity US: 19A, 25D

8. Students’ articles will vary. Articles’
style should be similar to a news
story with an attention-grabbing
lead. US: 15C



At around 2:00 A.M. on June 4, 1896, Henry Ford and his friend Jim Bishop read-

ied Ford’s “horseless carriage” for a test. The shop doors were too small for the con-

traption to pass through, so Ford immediately seized a sledgehammer and began

knocking out an opening in the brick. Ford later recalled the scene that followed: 

“Mr. Bishop had his bicycle ready to ride ahead and warn drivers of horse-drawn

vehicles—if indeed any were to be met with at such an hour. . . . I set the choke and

spun the flywheel. As the motor roared and sputtered to life, I climbed aboard and

started off. . . .”
There were many such trips in the following days. Bishop would bicycle ahead,

stopping at saloons and stores to warn people that they should come out and hold

their horses. Many of the onlookers responded by calling out, “Crazy Henry!” As he

climbed out of the car, Ford invariably responded, “Yes, crazy. Crazy like a fox.” 

—adapted from The Fords: An American Epic

1920
First commercial

radio broadcast 
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A Growing Economy

✦1926

1922
Congress passes

Fordney-McCumber Act

1923
Ford gains 50 percent

of the new car market

1927
The 15 millionth Ford Model T

rolls off the assembly line

1929
U.S. radio sales

exceed $800 million

✦1920 ✦1923 ✦1929

Henry Ford

Social Studies TAKS tested at Grades 10/11: Obj 1: US5A(11); Obj 3: US13A(11); Obj 5: WH25C(10),
US24B(11) Obj 1: US5B(11); Obj 3: US23A(11)

Main Idea 
The United States experienced stunning

economic growth during the 1920s.

Key Terms and Names
mass production, assembly line, Model T,

Charles Lindbergh, National Broadcasting

Company, Columbia Broadcasting

System, welfare capitalism, open shop

Reading Strategy
Organizing As you read about the

booming era of the 1920s, complete a

graphic organizer to analyze the causes

of economic growth and prosperity in 

the 1920s.

Reading Objectives
• Analyze how the growing importance

of the automobile and other new

industries improved the U.S. standard 

of living.

• Analyze the growing economic crisis in

farming in the 1920s.

Section Theme
Science and Technology New technol-

ogy such as the automobile and radio

helped reshape American lifestyles.

Industry Society

Changes in 1920s

The Rise of New Industries
Although neither Ford nor Bishop realized it at the time, “Crazy Henry’s” horseless

carriage would revolutionize American transportation and with it American society. By
the 1920s, the automobile had become an accepted part of American life. In a 1925 survey
conducted in Muncie, Indiana, 21 out of 26 families who owned cars did not have bath-
tubs with running water. Explaining why her family decided a car was more important
than indoor plumbing, a farm wife said, “You can’t ride to town in a bathtub.” 
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1 FOCUS
Section Overview
This section focuses on the eco-
nomic growth of the 1920s.

CHAPTER 16
Section 2, 514–520
CHAPTER 16
Section 2, 514–520

Project transparency and have
students answer the question.

Available as a blackline 
master.

Drawing Conclusions

DAILY FOCUS SKILLS 
TRANSPARENCY 16-2

Copyright © by The McGraw-Hill Companies, Inc. ANSWER: D
Teacher Tip: Have students look for factual information
that supports their answer.UNIT

5
Chapter 16

THE RADIO

Commercial radio 
began its rise shortly 
after the end of World 
War I. By 1927 there 
were nearly 700 stations 
around the country. 
In 1921 Americans 
spent $12.2 million 
on radio sets. In 1929 
Americans spent $842.5 
million on radios. With 
a estimated 10 million 
radios in use in 1929, 
there was one radio for 
every 120 people living 
in the United States.

Commercial radio 
began its rise shortly 
after the end of World 
War I. By 1927 there 
were nearly 700 stations 
around the country. 
In 1921 Americans 
spent $12.2 million 
on radio sets. In 1929 
Americans spent $842.5 
million on radios. With 
a estimated 10 million 
radios in use in 1929, 
there was one radio for 
every 120 people living 
in the United States.

Directions: Answer the following
question based on the informa-
tion at left.

How would you classify
the popularity of the radio
in the 1920s?

A not at all popular

B slightly popular

C moderately popular

D very popular

B E L L R I N G E R
Skillbuilder Activity

Daily Focus Skills Transparency 
16–2

SECTION RESOURCESSECTION RESOURCES

Reproducible Masters
• Reproducible Lesson Plan 16–2
• Daily Lecture and Discussion Notes 16–2
• Guided Reading Activity 16–2
• Section Quiz 16–2
• Reading Essentials and Study Guide 16–2
• Performance Assessment Activities and

Rubrics

Transparencies
• Daily Focus Skills Transparency 16–2

Multimedia 
Interactive Tutor Self-Assessment CD-ROM
ExamView® Pro Testmaker CD-ROM
Presentation Plus! CD-ROM
TeacherWorks™ CD-ROM
Audio Program

ELA: Page 514: Gr9/10/11: 4D, 6A,
7D, 7F, 8B; Page 515: Gr9/10/11:
6A

Student Edition TEKS

Guide to Reading

Answers to Graphic: Industry: air
travel, automobiles, consumer goods,
radio; society: consumer-oriented,
consumer credit, workers shifting
from farming to industry, labor sav-
ing devices, growing mobility

Preteaching Vocabulary
Have students skim this section to
find time references for each of the
Key Terms and Names. US: 25A;
ELA: Gr9/10/11: 6A



The automobile was just one part of a rising stan-
dard of living that Americans experienced in the
1920s. Real per capita earnings soared 22 percent
between 1923 and 1929. Meanwhile, as Americans’
wages increased, their work hours decreased. In 1923
U.S. Steel cut its daily work shift from 12 hours to 8
hours. In 1926 Henry Ford cut the workweek for his
employees from six days to five, and International
Harvester, a maker of trucks, tractors, and other farm
machinery, instituted an annual two-week paid vaca-
tion for employees.

At the same time, the rise of mass production, or
large-scale product manufacturing usually done by
machinery, created more supply and reduced con-
sumer costs. This formula reshaped the American
economy. Within this prosperous and productive
atmosphere, innovation thrived and new industries
emerged.

TECHNOLOGY

The Assembly Line Another major industrial
development enormously increased manufacturing
efficiency. First adopted by carmaker Henry Ford, the
assembly line divided operations into simple tasks
that unskilled workers could do and cut unnecessary

motion to a minimum. In 1913, Ford installed the first
moving assembly line at his plant in Highland Park,
Michigan. By the following year, workers were build-
ing automobiles every 93 minutes. Previously, the
task had taken 12 hours. By 1925 a Ford car was
rolling off the line every 10 seconds. “The way to
make automobiles,” Ford said, “is to make one auto-
mobile like another . . . to make them come through
the factory all alike, just as one pin is like another pin
when it comes from the pin factory.”

Ford’s assembly-line product was the Model T—
affectionately called the “Tin Lizzie” or “Flivver.” In
1908, the Model T’s first year, it sold for $850. In 1914
mass production reduced the price to $490. Three
years later, improved assembly-line methods and a
high volume of sales brought the price down to $360.
By 1924 Model Ts were selling for $295, and Ford sold
millions of them. His business philosophy was
simple: lower the cost per car and thereby increase
the volume of sales. “Every time I reduce the charge
for our car by one dollar,” he boasted, “I get a thou-
sand new buyers.” In this way, Ford made the auto-
mobile available to millions of American consumers.

Ford also increased his workers’ wages in 1914 to
an unprecedented $5 a day and reduced the workday

The
Assembly
Line
The idea of an assembly

line had existed before

Henry Ford, but he helped

popularize its use in manu-

facturing. Ford combined

sub-assembly lines into

one continuously moving

line, which was positioned

at waist level to reduce

back strain. Ford’s

Highland Park factory fea-

tured a multistoried assem-

bly line that reduced the

construction time of a sin-

gle Model T from 12 hours,

8 minutes to 1 hour, 33

minutes. How did Ford’s

assembly technique

affect the price of his

product?

Tires were assembled

and delivered down-

stairs using chutes.

1

Engines and gas tanks

were assembled at other

ends of the factory floor

and delivered to the chassis

sub-assembly..

2

Automobile bodies were

assembled and dropped onto

the separately-assembled chas-

sis with a pully.

1

2

3

Automobile bodies were

assembled and dropped onto

the separately-assembled chas-

sis with a pully.

3

In 1914 Ford Motor Company

produced 308,162 automo-

biles—more than all other auto

manufacturers combined.

Social Studies TAKS tested at Grades 10/11: Obj 3: US23A(11) Obj 1: US5B(11) Obj 3: US13A(11)
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2 TEACH

Demonstrating a Concept
Have students work in small
groups to demonstrate the effi-
ciency concept behind the
assembly line. Suggest that stu-
dents use children’s building
toys for their demonstrations. L1
US: 25C, 25D; ELA: Gr9/10/11: 21B

Daily Lecture and 
Discussion Notes 16–2

I. The Rise of New Industries (pages 514–518)

A. During the 1920s, Americans enjoyed a new standard of living. Wages increased and
work hours decreased. Mass production, or large-scale product manufacturing usually
done by machinery, increased the supply of goods and decreased costs. Greater pro-

Daily Lecture and Discussion Notes

Chapter 16, Section 2

Did You Know? The automobile changed the landscape and
architecture of America. The landscape was filled with paved roads.
New houses were built with a garage or a carport and a driveway,
making lawns much smaller. New industries and buildings that
grew as a result of the automobile included gasoline stations, repair
shops, campgrounds, public parking garages, motels, and shopping
centers.

Copyright © by The McGraw-Hill Companies, Inc.

Background: Committed to 
large-volume production of the
Model T, Henry Ford innovated 
mass-production techniques at his
plant in Highland Park, Michigan. The
plant opened in 1910, but Ford did not
introduce the moving assembly line
until 1913. “The step forward in
assembly line,” Ford said, “came when
we began taking the work to the men
instead of the men to the work.”
Answer: The price fell as the time to
manufacture the vehicle decreased.
Ask: What kind of injuries are
assembly line workers prone to?
(repetitive stress injuries)

COOPERATIVE LEARNING ACTIVITYCOOPERATIVE LEARNING ACTIVITY
Analyzing the Effects of the Automobile Organize the class into groups of five students each.
Assign the following roles to one member of each group: advertising executive, assembly line
worker, housewife, farmer, and union leader. Pose this question: How has the automobile affected
your life and other Americans like you? Students should play their assigned roles when answering
the question. Encourage members of the group to share information and ask questions of each
other until everyone in the group has a good understanding of the effect the automobile had on
society. US: 5B, 13A, 22A, 22C, 23A, 24B, 24G, 25C, 25D; ELA: Gr9/10: 16A–D; Gr11: 15A, 15B, 15D
Use the rubric for a cooperative group management plan on pages 71–72 in the Performance
Assessment Activities and Rubrics.



516 CHAPTER 16 Normalcy and Good Times

MOMENT
inHISTORY
ON THE ROAD
The United States first felt the
sweeping impact of the auto-
mobile during the 1920s. Mass
production, pioneered by
Henry Ford with his famous
Model T, reduced costs and put
practical, reliable cars within
the reach of millions of middle-
class Americans. Adventurous
families—like the one shown
here driving an upscale, open
touring car through a giant
Sequoia tree in Yosemite
National Park—set out to ex-
plore the country.They used a
network of roads that had been
little more than rutted wagon
trails two decades earlier.

MOMENT
inHISTORY

to eight-hour shifts. Ford took these dramatic steps to
build up workers’ loyalty and to undercut union
organizers.

There were strings attached, however, to the wage
increase. Ford created a “Sociological Department,”
which set requirements workers had to meet. For
instance, the common practice of renting living space
to nonfamily members was strictly forbidden.
Investigators visited employees’ homes to verify their
eligibility and to see that they spent their wages in
approved ways. Workers who transgressed could be
disqualified from extra pay, suspended, or even fired.

The low prices made possible by Ford’s mass-
production methods not only created an immense
market for his cars but also spawned imitators. By
the mid-1920s, other car manufacturers, notably
General Motors and Chrysler, competed success-
fully with Ford.

The auto industry spurred growth in other
industries, such as rubber, plate glass, nickel, and
lead. Automaking alone consumed 15 percent of the
nation’s steel, and the flood of cars stimulated a
tremendous expansion of the petroleum industry.

The Social Impact of the Automobile Just as he
had revolutionized manufacturing, Henry Ford was
the force behind a social revolution related to the
automobile. He almost single-handedly changed the
auto from a toy of the wealthy to an affordable neces-
sity for the middle class.

Cars revolutionized American life. Although
many small businesses declined during the 1920s, the
automobile created new small-business opportuni-
ties for such enterprises as garages and gas stations.

The automobile eased the isolation of rural life, put-
ting towns within reach of many farmers and the coun-
tryside a mere ride away for city dwellers. Cars also
enabled more people to live farther from work. An
entirely new kind of consumer and worker, the auto
commuter, appeared. Commuters lived in growing
suburban communities and drove to work in the city.

The Consumer Goods Industry Many other new
goods came on the market to take advantage of rising
disposable income. Americans bought such innova-
tions as electric razors, disposable facial tissues,
frozen foods, and home hair dye.

Social Studies TAKS tested at Grades 10/11: Obj 1: US5B(11) Obj 3: US13A(11), US22A(11) Obj 3:
US22C(11) Obj 3: US23A(11)
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Guided Reading Activity 16–2

Name Date Class 

DIRECTIONS: Filling in the Blanks In the space provided, write the word or words that best
complete the sentence. Refer to your textbook to fill in the blanks.

1. In a 1925 survey conducted in Muncie, Indiana, out of

families who owned cars did not have .

2. soared 22 percent between 1923 and 1929.

3. As Americans’ increased, their decreased.

4. In 1926 International Harvester instituted an annual for

employees.

5. The implementation of created more supply and reduced con-

sumer costs.

6. Henry Ford’s system divided operations into simple tasks that

unskilled workers could do, and it cut unnecessary motion to a minimum.

7. Ford increased his workers’ wages in 1914 to , and reduced the

Guided Reading Activity 16-2★

In 1920 there were about 8 million
cars on the road but fewer than
36,000 miles of paved roads. Few
roads had names, numbers, or signs
to warn drivers of imminent danger.
From 1920 to 1930, about 100,000
miles of road were paved—the 
government’s second-greatest
expense.

MOMENT
inHISTORY

Making Comparisons Have
students place images of a
Model T and a popular contem-
porary family vehicle on a dis-
play board or large piece of
paper. Ask them to compare the
features of the vehicles. Suggest
that students use callouts to
highlight the differences and
similarities. L1 US: 24B; ELA:
Gr9/10: 16A–D; Gr11: 15A, 15B, 15D

MEETING SPECIAL NEEDSMEETING SPECIAL NEEDS
Intrapersonal Have students make journal entries about American dependence on the automo-
bile over a period of several days. Remind students that their experience is not limited to driving or
riding in a car, but includes where they go and what they do. Instruct students to write an essay
based on their journal entries. L2 US: 25D; ELA: Gr9/10/11: 1A, 1B

Refer to Inclusion for the High School Social Studies Classroom Strategies and 
Activities in the TCR.
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Many of the new products were created for the
home. As indoor plumbing became more common,
Americans’ concern for hygiene spawned the devel-
opment of numerous household cleaning products.
By appealing to people’s health concerns, advertisers
were able to convince homemakers to buy cleansers
to protect their families from disease.

New appliances advertised as labor-savers
changed the home. Electric irons, vacuum cleaners,
washing machines, and refrigerators, as well as 
gas stoves and improved glass cookware, changed
the way people cleaned their homes and prepared
meals.

Another lucrative category of consumer products
focused on Americans’ concerns with fashion, youth-
ful appearance, and success in personal and business
endeavors. Mouthwash, deodorants, cosmetics, and
perfumes became popular products in the 1920s.

The Airline Industry Technological advances in avi-
ation during World War I suggested the potential
importance of the airplane to the transportation
industry. Aviation, however, did not experience the
same postwar boom as the automobile industry. In
the early 1920s, most Americans still thought of air-
planes as dangerous novelties. The only planes they
saw were the flimsy craft that barnstorming pilots
flew at air shows. Still, the opportunity to go up in the
air inspired many Americans, such as Lena Stanley:

“My first airplane ride was out at Brush Lake. . . .

There was an aviator taking riders up; barnstorming,

they called it. . . . So we climbed in, just went in and

sat down, nothing over us, nothing to hold us down. 

I didn’t know enough to be scared. And that pilot, he

flew all around. Oh, it was beautiful, to see down on

earth like we seen at that time.”
—quoted in Centenarians: The Story of the Twentieth 

Century by the Americans Who Lived It

By the 1920s, airplanes were being used for more
than just joyrides. President Wilson’s postmaster
general had introduced the world’s first regular air-
mail service in 1918 by hiring pilots to fly mail
between Washington, D.C., and New York. In 1919
the Post Office expanded airmail service across the
continent with the aid of railroad connections. The
aviation industry received an economic boost in 1925
with the passage of the Kelly Act, which authorized
postal officials to contract with private airplane oper-
ators to carry mail.

In 1926 the aviation industry received another
boost with the passage of the Air Commerce Act,
which provided federal aid for building airports. It
was the extraordinary transatlantic solo flight of for-
mer airmail pilot Charles Lindbergh in 1927, how-
ever, that demonstrated the possibilities of aviation

Bessie Coleman c. 1892–1926
Bessie Coleman was the first African

American woman to receive a pilot’s
license and the first to become a stunt
pilot. She performed in her first air show
in September 1922 in Garden City, Long
Island.

Coleman was born in Atlanta, Texas, to
an African American mother and a
Choctaw father. Too poor to attend col-
lege for more than one term, she moved
to Chicago to become a pilot. No flight school she applied to, how-
ever, was willing to admit an African American. With the help of a
Chicago publisher, Coleman then went to France to train. Back
home, she championed the African American cause through her
public statements and impressive flying feats.

Coleman’s achievements inspired the founding of Chicago’s
Coffey School of Aeronautics. Its graduates helped train the U.S.
military’s first African American pilots, the Tuskegee Airmen, who
served with distinction in World War II.

Amelia Earhart 1897–1937
Amelia Earhart, perhaps the world’s

most celebrated woman pilot, saw her
first airplane at the Iowa State Fair when
she was 10 years old. She was unim-
pressed: “It was a thing of rusty wire
and wood and not at all interesting. . . .”
In her early 20s, however, she attended
a California “aerial meet,” a fateful
decision. 

Known for promoting women’s flying,
Earhart seemed destined for celebrity
from early on. By 1932 she was flying solo across the Atlantic.

Earhart’s most daring flight was her last. In 1937 she set out to
fly around the world with her navigator. Two-thirds of the trip was
covered when their plane disappeared. On the trip, she had
written her husband, “Please know I am quite aware of the
hazards. . . . I want to do it because I want to do it. Women must
try to do things as men have tried.”
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in  History
Background: The lives of both Cole-
man and Earhart ended tragically. The
details of Earhart’s disappearance may
never be known. Coleman, who was
not at the controls, died when she fell
out of a plane as it was about to crash. 
Ask: Based on the information pre-
sented in the profiles, how were
the experiences of Bessie Coleman
and Amelia Earhart similar and how
were they different? (Possible
answers: Both were women who
dared to be different and both sup-
ported women’s causes; Coleman
also supported African American
causes.) US: 21D; ELA: Gr9/10/11:
7E

As the automotive industry expanded,
another technology was spreading its
wings. Airmail was common in the early
1920s, although the beginnings of this
service were not so auspicious. Started in
1918, the service connected New York
City, Philadelphia, and Washington, D.C.
One day President Wilson dropped in to
observe and he saw the plane bound for
Philadelphia repeatedly fail to take off.
After someone remembered to fill it with
fuel, the pilot took off in the wrong direc-
tion and crash-landed in a field. The mail
was sent by rail.

INTERDISCIPLINARY CONNECTIONS ACTIVITYINTERDISCIPLINARY CONNECTIONS ACTIVITY
Economics Have interested students research the economic impact of the airline industry in the
United States during the 1900s. Have students create either a table or a chart showing the growth
of the airline industry and its impact on the American economy. Tell students that they can focus
on the revenues generated by the industry or on the number of people employed in the industry.
L2 US: 8A, 8B, 13A, 23A, 23B, 24B, 25C, 25D; ELA: Gr9/10/11: 13B, 13C; Gr9: 7E–H; Gr10/11: 7E–G



and won popular support for commercial flight. By
the end of 1928, 48 airlines were serving 355
American cities.

Advertisers praised the benefits of commercial fly-
ing for business executives, as in this 1928 ad for the
Ford Motor Company’s  “Trimotor” plane: “When the
occasion comes for your first time up, it will not be to
‘joy-ride’ in an antiquated and hazardous machine;
but far more probably it will be to reach some distant
meeting-place in advance of business competition!”

The Radio Industry In 1913 Edwin Armstrong, an
American engineer, invented a special circuit that

made long-range radio
transmission of voice and
music practical. The radio
industry began a few years
later. In November 1920, 
the Westinghouse Company
broadcast the news of
Harding’s landslide election
victory from station KDKA
in Pittsburgh—one of the
first public broadcasts in his-
tory. That success persuaded
Westinghouse to open other
stations.

In 1926 the National
Broadcasting Company

(NBC) established a permanent network of stations
to distribute daily programs. By 1927 almost 700 sta-
tions dotted the country, and the Federal Radio
Commission had been established to regulate them.
Sales of radio equipment skyrocketed from $12.2 mil-
lion in 1921 to $842.5 million in 1929, by which time
10 million radio sets were in use in the United States.

In 1928 the Columbia Broadcasting System (CBS)
assembled a coast-to-coast network of stations to rival
NBC. The two networks sold advertising time and
hired popular musicians, actors, and comedians from
vaudeville, movies, and the nightclub circuit to appear
on their shows. In 1928 Americans experienced com-
plete coverage of the first presidential election cam-
paign conducted over the airwaves, when the radio
networks sold more than $1 million in advertising
time to the Republican and Democratic Parties.

Analyzing How did technological

innovations such as the assembly line impact the nature of work?

The Consumer Society
Higher wages and shorter workdays resulted in a

decade-long buying spree that kept the economy
booming. Shifting from traditional attitudes of thrift
and prudence, Americans in the 1920s enthusiasti-
cally accepted their new role as consumers.

ECONOMICS

Easy Consumer Credit One notable aspect of the
economic boom was the growth of individual bor-
rowing. The prosperity of the 1920s gave many
Americans the confidence to go into debt to buy new
consumer goods.

Credit had been available before the boom, but
most Americans had considered debt to be shameful.
Now, however, American attitudes toward debt
started changing as people began believing in their
ability to pay their debts over time. Many listened to
the sales pitch, “Buy now and pay in easy install-
ments,” and racked up debts for the family car,
radio, furniture, washing machine, and vacuum
cleaner. Americans bought 75 percent of their radios
and 60 percent of their automobiles on the install-
ment plan. Some started buying on credit at a faster
rate than their incomes increased.

Mass Advertising When inventor Otto Rohwedder
developed a commercial bread slicer in 1928, he faced
a problem common to new inventions: the bread slicer
was a device that made a product—sliced bread—that
no one knew they needed. To create consumers for

Reading Check

Washing machine advertisement

Student Web
Activity Visit the

American Republic
Since 1877 Web site at

and click on Student
Web Activities—
Chapter 16 for an

activity on politics and

economics in the

1920s.

HISTORY

tx.tarvol2.glencoe.com
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Answer: Technological innovations
increased manufacturing efficiency
and reduced the need to hire skilled
workers.

Making a Collage Have stu-
dents make a collage using
copies of advertisements for con-
sumer products from the 1920s
paired with current advertise-
ments for similar products. L1
US: 24B, 25C, 25D; ELA: Gr9/10/11:
21B

Born in 1902, Charles Lindbergh grew up
in Minnesota. After two years at the
University of Wisconsin, he started flying
as a stunt pilot. Lindbergh completed
flight training to become an Army Air
Service Reserve pilot. Later he flew mail
between Chicago and St. Louis. An offer
of $25,000 to become the first pilot to fly
nonstop from New York to Paris inspired
Lindbergh’s famous flight. 

CRITICAL THINKING ACTIVITYCRITICAL THINKING ACTIVITY
Analyzing Write the following sentence on the board: The business technology of the 1920s cre-
ated an era of prosperity. Have students find three facts in the section to support the generaliza-
tion. Write supporting facts on the board as students state them. Then have students make a
generalization about the early radio industry and find three facts to support their generalization. L1
US: 22A, 22C, 23A, 23B, 24B, 24G; ELA: Gr9/10/11: 13B, 13C; Gr9: 7E–H; Gr10/11: 7E–G

HISTORY

Objectives and answers to the 
student activity can be found in 
the Web Activity Lesson Plan 
at .tx.tarvol2.glencoe.com

http://www.glencoe.com/sec/socialstudies/ushistory/tar22003/tx/content.php4/709/5
http://www.glencoe.com/qe/qe35tx.php?&st=709&pt=2&bk=21


their new products, manufacturers turned to advertis-
ing, another booming industry in the 1920s.

Advertisers created appealing, persuasive mes-
sages that linked their clients’ products with qualities
associated with the modern era, such as progress,
convenience, leisure, success, fashion, and style. In a
1924 magazine advertisement for deodorant, the
headline read, “Flappers they may be—but they
know the art of feminine appeal!” An advertisement
for a prepared spaghetti product told the busy home-
maker that heating is the same as cooking: “Just one
thing to do and it’s ready to serve.” Advertisers also
preyed on consumers’ fears and anxieties, whether
they be jarred nerves due to the hectic pace of mod-
ern life or insecurities about one’s status or weight.

The Managerial Revolution By the early 1920s,
many industries had begun to create modern organi-
zational structures. Companies were divided into
divisions with different functions, such as sales, mar-
keting, accounting, and operations. To run these divi-
sions, businesses needed to hire managers. Managers
freed executives and owners from the day-to-day
business of running their companies and allowed
them to develop long-range plans and goals.

The managerial revolution in companies created a
new career—the professional manager—and compa-
nies began to hire large numbers of people with man-
agerial training from business schools. The large
numbers of managers helped to expand the size of
the middle class, which in turn added to the nation’s
prosperity. Similarly, so many companies relied on
new technology to drive their business that engineers
were also in very high demand. They too joined the
ranks of the rapidly growing middle class.

Welfare Capitalism Middle-class Americans were
not the only members of the new consumer society.
Industrial workers also prospered in the 1920s, partly
due to rising wages and partly because many corpo-
rations introduced what came to be called welfare
capitalism. Companies allowed workers to buy
stock, participate in profit sharing, and receive bene-
fits such as medical care and pensions. 

Benefits programs also made unions seem unnec-
essary to many workers. During the 1920s, unions
lost both influence and membership. Employers pro-
moted the open shop—a workplace where employ-
ees were not required to join a union.

With benefits covering some of their basic needs,
workers were able to spend more of their income.
Many eagerly purchased consumer goods they previ-
ously could not afford. 

Analyzing Bias How did advertis-

ers try to convince Americans to buy their products?

The Farm Crisis Returns 
American farmers did not share in the prosperity

of the 1920s. As a group, they earned less than one-
third of the average income for workers in the rest of
the economy. Technological advances in fertilizers,
pesticides, seed varieties, and farm machinery
allowed them to produce more, but higher yields
without a corresponding increase in demand meant
that they received lower prices. Between 1920 and
1921, corn prices dropped almost 19 percent, and

Reading Check
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2.5%

Agriculture
10.5%

Percentage of National Income
Generated by Industry, 1919—1928

Source: Historical Statistics of the United States: Colonial Times to 1970.

Farm Wages

Source: Historical Statistics of the United States:
Colonial Times to 1970.
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1. Interpreting Graphs How far did farm wages fall

between 1920 and 1930?

2. Understanding Cause and Effect What caused the

decline in wages? Do you think farmers could have

done anything to prevent this?

Social Studies TAKS tested at Grades 10/11: Obj 5: 8.30F(10), US24F(11) Obj 3: US13A(11) Obj 1:
US5A(11) Obj 2: 8.10B(10), US8B(11); Obj 3: WG5B(10, 11); Obj 5: WH25C(10), WH26C(10,11), US24B(11)
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Answer: preyed on consumers’ 
fears and anxieties; linked products
to progress and success

Answers:
1. about $13 per month

2. higher production rates, increased
debt, and a drop in foreign sales

Graph Skills Practice
Ask: From 1920 to 1930, when were
farm wages lowest and highest?
(lowest in 1922, highest in 1920)

Reading Essentials and 
Study Guide 16–2

Study Guide
Chapter 16, Section 2

For use with textbook pages 514–520

A GROWING ECONOMY

KEY TERMS AND NAMES

mass production large-scale product manufacturing usually done by machinery (page 515)

assembly line a manufacturing system that divided operations into simple tasks that unskilled
workers could do (page 515)

Model T assembly-line automobile manufactured in Henry Ford’s plants (page 515)

Charles Lindbergh former airmail pilot who made transatlantic solo flight (page 517)

National Broadcasting Company company that established a permanent network of radio sta-
tions to distribute daily programs (page 518)

Columbia Broadcasting System company that established a coast-to-coast network of radio sta-
tions (page 518)

Name Date Class 

EXTENDING THE CONTENTEXTENDING THE CONTENTEXTENDING THE CONTENT
Industry Growth and Decline While the automobile helped boost some industries and activities,
it led to decline or even obsolescence in other areas. Railroads, for example, declined as personal
cars and the burgeoning trucking industry brought more flexibility to both personal and commer-
cial transport. Some thriving towns on railroad lines became virtual ghost towns as railway travel
fell out of favor. City streets and downtown areas also suffered. New road designs and layouts
catered to auto circulation and speed; the results were rarely pedestrian-friendly. The premium on
parking turned many downtown buildings into lifeless parking lots and garages. 

3 ASSESS
Assign Section 2 Assessment as
homework or as an in-class
activity. US: 25D; ELA: Gr9: 7I;
Gr10/11: 7H

Have students use the
Interactive Tutor Self-
Assessment CD-ROM.



wheat went from $1.83 a bushel to $1.03. The cost to
farmers of the improved technology, meanwhile,
continued to increase.

Changing Market Conditions Many factors con-
tributed to this “quiet depression” in American agri-
culture. During the war, the government had urged
farmers to produce more to meet the great need for
food supplies in Europe. Many farmers borrowed
heavily to buy new land (at inflated prices) and new
machinery in order to raise more crops. Sales were
strong, prices were high, and farmers prospered. After
the war, however, European farm output rose, and the
debt-ridden countries of Europe had little to spend on

American farm products. Congress had uninten-
tionally made matters worse when it passed the
Fordney-McCumber Act in 1922. This act raised
tariffs dramatically in an effort to protect
American industry from foreign competition. By
dampening the American market for foreign
goods, it provoked a reaction in foreign markets
against American agricultural products.
Farmers in the United States could no longer sell
as much of their output overseas, and prices
tumbled.

Helping Farmers Some members of
Congress tried to help the farmers sell their
surplus. Every year from 1924 to 1928, Senator
Charles McNary of Oregon and Representative

Gilbert Haugen of Iowa proposed the McNary-
Haugen Bill, which called for the federal government
to purchase surplus crops and sell them abroad while
protecting the American market with a high tariff.
McNary and Haugen argued that the plan would
immediately raise the domestic price of crops, and it
would aid farmers just as the Fordney-McCumber
tariffs helped manufacturers.

Congress passed the bill twice, but President
Coolidge vetoed it both times. He argued that with
money flowing to farmers under this law, the farmers
would be encouraged to produce even greater sur-
plus volumes, which the government would be
unable to sell in glutted overseas markets. American
farmers remained mired in recession throughout the
1920s. Their problems would only grow worse when
the Great Depression began in 1929.

Synthesizing What factors led to

the growing economic crisis in farming in the 1920s?

Reading Check
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Writing About History

Checking for Understanding

1. Define: mass production, assembly

line, welfare capitalism, open shop.

2. Identify: Model T, Charles Lindbergh,

National Broadcasting Company,

Columbia Broadcasting System.

3. Summarize the factors that led to the

new consumer society in the United

States during the 1920s.

Reviewing Themes

4. Science and Technology How did the

automobile impact American society?

Critical Thinking

5. Identifying Cause and Effect How did

the United States government help spur

the growth of the airline industry?

6. Organizing Use a graphic organizer

similar to the one below to list some of

the new industries that grew in impor-

tance during the 1920s.

Analyzing Visuals

7. Analyzing Advertisements Examine

the advertisement on page 518. How

did the growing consumer culture

impact the nation’s economy?

8. Expository Writing Write an article for

a contemporary newspaper analyzing

the impact of Charles Lindbergh’s

transatlantic flight on the development

of aviation in the United States and the

world.

Price of Progress With the help of improved technology in the 1920s, farm
production went up—and farm prices and farmers’ income went down. How do

you explain this “quiet depression”?

History

New

Industries

Social Studies TAKS tested at Grades 10/11: Obj 3:US22C(11) Obj 1: US5A(11)
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7F, 8B

Student Edition TEKS

Section Quiz 16–2

DIRECTIONS: Matching Match each item in Column A with the items in Column B.
Write the correct letters in the blanks. (10 points each) 

Column A

1. set requirements that workers employed by Henry Ford
had to meet

2. authorized postal officials to contract with private airplane
operators to carry mail

3. established a permanent network of radio stations to
distribute daily programs

4. raised tariffs in an effort to protect American industry from
foreign competition

5. large-scale product manufacturing usually by machinery

DIR CTIONS M lti l Ch i I th bl k t th l ft it th l tt f th h i th t

Name ������������������������������������������������������� Date ������������������������� Class ���������������

★ ScoreChapter 16

Section Quiz 16-2

Column B

A. National
Broadcasting
Company

B. mass production

C. Kelly Act

D. Sociological
Department

E. Fordney-
McCumber Act

History

Answer: producing more; greater
European competition after the war

Answer: a decline in foreign 
markets and increased productivity

4 CLOSE
Have students explain the grow-
ing economic crisis in farming.
US: 5A

Reteach
Have students analyze the 
growing importance of the 
automobile. US: 5A, 13A, 22C, 23A,
23B

Enrich 
Suggest that students work in
groups to discuss the changes in
people’s attitudes toward big
business that took place in the
1920s. US: 5A, 13A, 22C; ELA: Gr9/10:
16B, 16E; Gr11: 15B, 15E

1. Terms are in blue. US: 25A
2. Model T (p. 515), Charles

Lindbergh (p. 517), National
Broadcasting Company (p. 518),
Columbia Broadcasting System 
(p. 518) US: 5B

3. mass production, easy credit, mass

advertisement, and economic 
prosperity US: 13B, 24B

4. eased rural isolation, allowed
workers to live farther away from
work US: 23A

5. governmental airmail service and
funds for airports US: 13A, 24B

6. airline, automobile, consumer
goods, radio US: 13A, 25C

7. raised standard of living, encour-
aged Americans to buy new goods
US: 24B, 25D

8. Students’ articles will vary but
should contain factual information.



After Election Day 1920, President-elect Harding began searching for qualified Americans

for his cabinet. One of the most important posts would be secretary of the treasury. The

nation faced a large national debt, and many worried that the country would not easily pull

out of its postwar recession.

Harding was considering Andrew W. Mellon, a successful banker and industrialist, but

he worried about Mellon’s ties to industry and his relative anonymity. Harding’s campaign

manager, Harry Daugherty, reassured the president with a ringing endorsement of Mellon:

“A man who can quietly make the millions this modest-looking man has gathered in is

little short of a magician. If there is one thing he knows it’s money. He will make for you

the greatest Secretary of the Treasury since Alexander Hamilton. . . .”
—adapted from Mellon’s Millions

✦1923 ✦1929

The Policies of
Prosperity

✦1920 ✦1926

1922
Fordney-McCumber

Act passed

1924
Dawes Plan negotiated with

France, Britain, and Germany

1928
Kellogg-Briand Pact signed

by 15 nations
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Promoting Prosperity
Harry Daugherty’s confidence in Andrew Mellon proved to be well founded. Mellon

became the chief architect of economic policy in the United States in the 1920s, and he
served as secretary of the treasury in three successive Republican administrations. His
policies encouraged growth and led to a stock market boom. 

Andrew W. Mellon

1921
Washington Conference produces

guidelines for naval disarmament

Social Studies TAKS tested at Grades 10/11: Obj 3: US13A(11); Obj 5: WH25C(10), US24B(11)

Main Idea
Economic policies of the United States

government encouraged the prosperity of

the 1920s.

Key Terms and Names
supply-side economics, cooperative

individualism, isolationism, Charles G.

Dawes, Charles Evans Hughes,

moratorium, Kellogg-Briand Pact

Reading Strategy
Organizing As you read about govern-

ment policies in the 1920s, complete a

graphic organizer similar to the one

below by filling in ways the government

attempted to stimulate economic growth

and prosperity.

Reading Objectives
• Explain Andrew Mellon’s economic

strategies for maintaining prosperity.

• Describe how the United States

remained involved in world affairs with-

out joining the League of Nations.

Section Theme
Economic Factors After World War I, the

United States had to pay down a large

amount of war debt while maintaining

economic growth.

Ways to Stimulate

Growth and Prosperity

521

CHAPTER 16
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CHAPTER 16
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1 FOCUS
Section Overview
This section focuses on the eco-
nomic policies of the federal
government during the 1920s.

Project transparency and have
students answer the question.

Available as a blackline 
master.

Analyzing a Bar Graph

DAILY FOCUS SKILLS 
TRANSPARENCY 16-3

Copyright © by The McGraw-Hill Companies, Inc. ANSWER: Yes. The national debt fell $8 billion between
1921 and 1929.
Teacher Tip: Remind students that Mellon did not take
over the treasury until 1921.
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Directions: Answer the following
question based on the graph.

Andrew Mellon became sec-
retary of the treasury in 1921
and served in that capacity
under three presidents. The
greatest single government
expense was the interest on
the national debt. Based on
the graph, was Mellon 
successful in reducing the
debt? Explain your answer.

B E L L R I N G E R
Skillbuilder Activity

Daily Focus Skills Transparency 
16–3

SECTION RESOURCESSECTION RESOURCES

Reproducible Masters
• Reproducible Lesson Plan 16–3
• Daily Lecture and Discussion Notes 16–3
• Guided Reading Activity 16–3
• Section Quiz 16–3
• Reading Essentials and Study Guide 16–3

Transparencies
• Daily Focus Skills Transparency 16–3

Multimedia 
Interactive Tutor Self-Assessment CD-ROM
ExamView® Pro Testmaker CD-ROM
Presentation Plus! CD-ROM
TeacherWorks™ CD-ROM
Audio Program
American Music: Hits Through History

US HISTORY: Page 520: 1A, 2B,
5A, 5B, 13A, 20D, 22B, 23A, 24B,
25A, 25C, 25D; Page 521: 1A, 1B,
13A, 24B, 25A, 25C

Student Edition TEKS

Guide to Reading

Answers to Graphic: less govern-
ment regulation of business, tax cuts,
refinancing of the national debt, and
reduced government spending

Preteaching Vocabulary
Have students create a database of
the Key Terms and Names. Instruct
students to add definitions and other
helpful information as they read the
section. US: 25A; ELA: Gr9/10/11:
6A



ECONOMICS

The Mellon Program Mellon firmly believed that
the government should apply business principles to
its operations. In 1921 he convinced Congress to cre-
ate both the Bureau of the Budget to prepare a uni-
fied federal budget and the General Accounting
Office to track government spending.

When Mellon took office, he had three major
goals—to balance the budget, to reduce the govern-
ment’s debt, and to cut taxes. He was convinced that
these policies would promote economic growth and
ensure prosperity.

Mellon began by cutting government spending.
The federal budget fell from $6.4 billion to less than
$3 billion in seven years. One major expense was the
interest on the national debt. World War I costs had
raised the debt from $5.7 billion in 1917 to almost $26
billion by 1920. Mellon refinanced the debt to lower
the interest on it and persuaded the Federal Reserve
to lower its interest rates as well. These steps, com-
bined with increased tax revenue from the nation’s
economic boom, reduced the debt by $8 billion
between 1921 and 1929.

In addition to trimming government spending,
Mellon focused on reducing tax rates. He believed that
high taxes reduced the money available for private
investment and prevented business expansion. Mellon
further argued that high tax rates actually reduced the
amount of tax money the government collected. If
taxes were lower, businesses and consumers would
spend and invest their extra money, causing the econ-
omy to grow. As the economy grew, Americans would
earn more money, and the government would actually

collect more taxes at a lower rate than it would 
if it kept tax rates high. This idea is known today as
supply-side economics.

At Mellon’s urging, Congress dramatically
reduced tax rates. When Mellon took office, most
Americans paid 4 percent federal income tax, while
wealthy Americans in the highest bracket paid 73
percent. By 1928 Congress had reduced the rate most
Americans paid to .5 percent and cut the rate for the
wealthiest Americans to 25 percent.

Hoover’s Cooperative Individualism Mellon’s
program was only one part of the government’s
effort to promote economic growth. Secretary of
Commerce Herbert Hoover also sought to promote
economic stability in various industries. Hoover tried
to balance government regulation with his own phi-
losophy of cooperative individualism. This idea
involved encouraging manufacturers and distribu-
tors to form their own trade associations, which
would voluntarily share information with the federal
government. Hoover believed this system would
reduce costs and promote economic efficiency.

To assist American businesses, Hoover also created
several other agencies. He set up the Bureau of
Foreign and Domestic Commerce to find new markets
and business opportunities for American companies.
He also established the Bureau of Aviation to regulate
and support the airline industry and the Federal Radio
Commission, which set rules regarding the use of
radio frequencies and the power of radio transmitters. 

Evaluating What government poli-

cies were intended to promote economic growth and improve

business efficiency in the 1920s?

Trade and Arms Control
Before World War I the United States had owed

billions of dollars more to foreign investors than for-
eigners owed to Americans. By the end of the war,
the situation was reversed. Former wartime allies
owed the United States more than $10 billion in war
debts incurred for food and armaments. By the 1920s
the United States was the dominant economic power
in the world—its national income far greater than
that of Britain, Germany, France, and Japan com-
bined. This new power presented the United States
with a unique diplomatic challenge.

Isolationism In his victory speech after the 1920
election, President Harding declared the issue of
American involvement in the League of Nations

Reading Check
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Harding’s Cabinet Some members of Harding’s cabinet (posing here with
the president, seated center, in 1921) were effective administrators. How did

Secretary of the Treasury Andrew Mellon lower the national debt between

1921 and 1929?

History

Social Studies TAKS tested at Grades 10/11: Obj 3: US13A(11) Obj 3: US13A(11); Obj 5: WH25C(10),
US24B(11)
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2 TEACH

Discussing a Topic Have stu-
dents discuss isolationism. Ask
students what types of global
activities, if any, they think isola-
tionists would support. L1 US:
24B; ELA: Gr9/10: 16E; Gr11: 15E

History

Answer: He cut government spend-
ing, refinanced the debt to a lower
interest rate, and convinced the
Federal Reserve to lower its interest
rates.

Daily Lecture and 
Discussion Notes 16–3

I. Promoting Prosperity (pages 521–522)

A. Andrew Mellon, named secretary of treasury by President Harding, reduced govern-
ment spending and cut the federal budget. The federal debt was reduced by $8 billion
between 1921 and 1929.

B. Secretary Mellon applied the idea of supply-side economics to reduce taxes. This idea
suggested that lower taxes would allow businesses and consumers to spend and invest
their extra money, resulting in economic growth. In the end, the government would
collect more taxes at a lower rate.

Daily Lecture and Discussion Notes

Chapter 16, Section 3

Did You Know? During the 1920s, Americans owned about 40
percent of the world’s wealth.

Copyright © by The McGraw-Hill Companies, Inc.

Answer: tax cuts, lowering the inter-
est rate on the national debt, lower-
ing Federal Reserve interest rates 

COOPERATIVE LEARNING ACTIVITYCOOPERATIVE LEARNING ACTIVITY
Tracking the Stock Market Discuss the impact the stock market has on the American economy.
Organize the class into groups of four and have each group pretend they have $110,000 to invest.
Instruct the group to use their pretend money to purchase stocks in at least four different compa-
nies. Have the groups meet to discuss their portfolio and to track the value of their investments.
After a set time, have all groups sell their investments and report how much they made or lost.

US: 24A, 24B, 24H; ELA: Gr9/10: 16E; Gr11: 15E
Use the rubric for a cooperative group management plan on pages 71–72 in the Performance
Assessment Activities and Rubrics.

American Music: Hits Through
History: “Yes Sir! That’s My
Baby”
American Art & Architecture:
Empire State Building

History and the
Humanities



“deceased.” The majority of Americans, tired of being
entangled in the baffling, mutually hostile, and dan-
gerous politics of Europe, favored isolationism. They
simply wanted to be left alone to pursue prosperity.

The United States, however, was too powerful, too
economically interconnected with other countries,
and too widely involved in international affairs to
retreat into isolationism. American delegations par-
ticipated in many League conferences. It was United
States policy to promote peace through agreements
with individual countries rather than doing so
through the collective efforts of the League.

The Dawes Plan The United States’s former war-
time allies had difficulty making the payments on
their immense war debts. They claimed that high
American tariffs had closed the American market to
their products and hampered their economic recov-
ery. If they could not sell their products in the United
States, they could not acquire the money they needed
to pay off their war debts. They also argued that the
United States should be willing to bear more of the
financial burden because it had suffered far fewer
wartime casualties than its allies.

The United States government took the stance that
American taxpayers should not be asked to assume
the debts of others. American officials argued further
that America’s allies had gained new territory as a
result of the victory over Germany, while the United

States had gained nothing. These countries also were
receiving reparations—huge cash payments
Germany was required to make as punishment for
starting the war and causing so much destruction.
These payments, however, were completely crip-
pling the German economy.

It was vital for the United States that European
economies be healthy so that the Europeans could
buy American exports and repay their war debts.
Thus, in 1924, Charles G. Dawes, an American
banker and diplomat, negotiated an agreement
with France, Britain, and Germany by which
American banks would make loans to the Germans
that would enable them to meet their reparations
payments. At the same time, Britain and France
would accept less in reparations and pay more on
their war debts. 

Although well intended, the Dawes Plan did little
to ease Europe’s economic problems. Britain, France,
and Germany went through the motions of paying
what they owed while in fact going deeper into debt
to American banks and corporations.

The Washington Conference Despite severe eco-
nomic hardship, the major powers were involved in a
costly postwar naval arms race. To help halt this arms
race, the United States invited representatives from
eight major countries—Great Britain, France, Italy,
China, Japan, Belgium, the Netherlands, and

Treaty

Four-Power Treaty 

Five-Power Treaty

Nine-Power Treaty

Signers

United States,
Great Britain, France,
Japan

United States,
Great Britain, France,
Japan, Italy

United States, Great
Britain, France, Japan,
Italy, Belgium, China,
the Netherlands,
Portugal

Terms

• All agreed to respect the
others’ territory in the Pacific

• Full and open negotiations in
the event of disagreements

• All agreed to preserve equal
commercial rights to China—
a reassertion of the “Open
Door Policy”

• All agreed to freeze naval
production at 1921 levels and
halt production of large war-
ships for 10 years

• U.S. and Great Britain would
not build new naval bases in
the western Pacific

• No restrictions on the construction of
smaller battle craft such as sub-
marines and naval destroyers

• Did not place restrictions on the
ground forces

Weaknesses

• Mutual defense of other co-signers
not specified 

• No enforcement of the terms of the
“Open Door Policy” specified

The Washington Conference, November 1921–February 1922

Social Studies TAKS tested at Grades 10/11: Obj 5: WH26C(10,11)

1. Interpreting Charts Which countries signed the

Five-Power Treaty?

2. Analyzing Why do you think the terms of the

treaties focused on the Pacific region?
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CHAPTER 16
Section 3, 521–524
CHAPTER 16
Section 3, 521–524

US HISTORY: Page 522: 1A, 12D,
13A, 25A; Page 523: 1A, 9B, 12D,
25A
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Guided Reading Activity 16–3

Name Date Class 

DIRECTIONS: Using Heads and Subheadings Locate each heading below in your textbook.
Then use the information under the correct subheading to help you write each answer.

I. Promoting Prosperity

A. Who was Andrew Mellon? 

B. What did Andrew Mellon believe about high taxes? 

C. What would happen if taxes were lower? 

D. What would happen as the economy grew? 

E. What was cooperative individualism? 

Guided Reading Activity 16-3★

Answer:
1. United States, Great Britain,

France, Japan, Italy

2. U.S. government concerns about
Japanese power and the China
market

Chart Skills Practice
Ask: Which countries signed all
three treaties? (United States, Great
Britain, France, and Japan)

Reading Essentials and 
Study Guide 16–3

Study Guide
Chapter 16, Section 3

For use with textbook pages 521–524

THE POLICIES OF PROSPERITY

KEY TERMS AND NAMES

supply-side economics the idea that the economy would grow by lowering taxes, which would
increase spending and investing (page 522)

cooperative individualism an idea promoted by Herbert Hoover that encouraged manufacturers
and distributors to form trade associations and voluntarily share information with the federal
government (page 522)

isolationism philosophy that a nation should limit its involvement in international affairs 
(page 523)

Charles G. Dawes American banker and diplomat who negotiated a loan repayment plan with
France, Britain, and Germany (page 523)

Charles Evans Hughes secretary of state who proposed a 10-year moratorium on construction of

Name Date Class 

MEETING SPECIAL NEEDSMEETING SPECIAL NEEDS
Interpersonal Have a group develop an alternative to the Dawes Plan that would have achieved
the following goals: maximizing repayments of debts to the United States, encouraging economic
stability in Europe, and helping Europe rebuild from the war. Encourage groups to present their
ideas in the form of an economic stabilization and development plan. L3 US: 25D; ELA: Gr9/10: 16B;
Gr11: 15B

Refer to Inclusion for the High School Social Studies Classroom Strategies and 
Activities in the TCR.

3 ASSESS
Assign Section 3 Assessment as
homework or as an in-class
activity. US: 25D

Have students use the
Interactive Tutor Self-
Assessment CD-ROM.



Portugal—to Washington to discuss disarmament.
The Washington Conference opened on November
12, 1921.

In his address to the delegates, Secretary of
State Charles Evans Hughes proposed a 10-year
moratorium—or pause—on the construction of
major new warships. He also proposed a list of war-
ships in each country’s navy to be destroyed, begin-
ning with some American battleships. The delegates
cheered Hughes’s speech and then entered into
lengthy negotiations.

Their efforts produced three agreements. In the
Five-Power Naval Limitation Treaty, Britain, France,
Italy, Japan, and the United States essentially formal-
ized Hughes’s proposal. The Four-Power Treaty
between the United States, Japan, France, and Britain
recognized each country’s island possessions in the
Pacific. Finally, all the participating countries signed
the Nine-Power Treaty, which guaranteed China’s
independence. 

As a long-term effort to prevent war, the confer-
ence had some serious shortcomings. It did nothing
to limit land forces. It also angered the Japanese
because it required Japan to maintain a smaller navy
than either the United States or Great Britain. It did,
however, give Americans cause to look forward to a
period of peace, recovery, and prosperity.

Abolishing War The apparent success of the Wash-
ington Conference boosted the belief that written
agreements could end war altogether. Perhaps the
highest expression of that idea occurred when U.S.
Secretary of State Frank Kellogg and French Foreign
Minister Aristide Briand proposed a treaty to outlaw
war. On August 27, 1928, the United States and 14
other nations signed the Kellogg-Briand Pact.
Eventually 62 nations ratified it. 

Though it had no binding force, the pact was
hailed as a victory for peace. It stated that all sign-
ing nations agreed to abandon war and to settle all
disputes by peaceful means. The Kellogg-Briand
Pact and the Dawes Plan were perhaps the most
notable foreign policy achievements of the Coolidge
administration.

Identifying Why did the Dawes

Plan fail to ease Europe’s economic problems?

Reading Check

Writing About History

Checking for Understanding

1. Define: supply-side economics, cooper-

ative individualism, isolationism, 

moratorium.

2. Identify: Charles G. Dawes, Charles

Evans Hughes, Kellogg-Briand Pact.

Reviewing Themes

3. Economic Factors Why did Andrew

Mellon work to reduce federal tax

rates?

Critical Thinking

4. Evaluating What efforts did the United

States make to promote permanent

peace and worldwide economic recov-

ery? Were these efforts successful?

Explain your answer.

5. Categorizing Use a graphic organizer

like the one below to list the major

terms of the treaties resulting from the

Washington Conference.

Analyzing Visuals

6. Analyzing Photographs Study the

photograph on page 522 of President

Harding’s cabinet of advisers. What dif-

ferences do you see between politics

and the media then and now?

Major Terms 

of Treaties

7. Persuasive Writing Imagine you are

an American business owner or farmer

in the 1920s. Write a letter to your rep-

resentatives in Congress explaining why

you think cutting tax rates is a good or

bad idea.

The Tomb of the Unknown Soldier On March 4,

1921, Congress approved the burial of an unidentified

World War I soldier in Arlington National Cemetery

on a hill that overlooks Washington, D.C. This burial

site, which was dedicated on November 11, 1921, is

called the Tomb of the Unknown Soldier.

In 1958 two unknown soldiers from World War II

and the Korean War were buried alongside the origi-

nal unknown soldier. In 1984 a Vietnam War soldier

was added. 

On the side of the

original tomb are

inscribed the words:

“Here rests in honored

glory an American

soldier known but to

God.” The Tomb is

guarded year-round,

day and night, regard-

less of weather.

524

CHAPTER 16
Section 3, 521–524
CHAPTER 16
Section 3, 521–524

ELA: Page 524: Gr9/10/11: 1A, 1B,
4A, 4B, 4F, 6A, 7B, 7C, 10A, 10B,
13C, 19B, 20B, 21B, 21C; Gr9: 7I;
Gr10/11: 7H; Page 525: Gr9/10/11:
7B

Student Edition TEKS

Section Quiz 16–3

DIRECTIONS: Matching Match each item in Column A with the items in Column B.
Write the correct letters in the blanks. (10 points each) 

Column A

1. when the United States invited representatives from eight
countries to discuss disarmament

2. outlawed war

3. a national policy of avoiding involvement in world 
affairs

4. guaranteed China’s independence

5. a pause

DIRECTIONS: Multiple Choice In the blank at the left, write the letter of the choice that
best completes the statement or answers the question. (10 points each)

Name ������������������������������������������������������� Date ������������������������� Class ���������������

Score★ ScoreChapter 16

Section Quiz 16-3

Column B

A. isolationism

B. Nine-Power
Treaty

C. Kellogg-Briand
Pact

D. moratorium

E. Washington
Conference

The identities of the three other sol-
diers buried in the Tomb of the
Unknown Soldier are, in fact,
unknown. In 1998, however, DNA
analysis allowed the Vietnam War
soldier buried there to be identified.
He is U.S. Air Force First Lieutenant
Michael Joseph Blassie.

Answer: It caused Britain, France,
and Germany to go further into debt.

Reteach
Have students explain Andrew
Mellon’s economic strategies for
maintaining prosperity. US: 5A,
13A

Enrich 
Have students write a paragraph
explaining why they think a
written agreement to end war
could or could not be an effec-
tive deterrent to war. US: 24B,
24G; ELA: Gr9/10/11: 1A, 1B

4 CLOSE
Have students explain how the
United States remained involved
in world affairs without being a
League of Nations member. 

1. Terms are in blue. US: 25A
2. Charles G. Dawes (p. 523), Charles

Evans Hughes (p. 524), Kellogg-
Briand Pact (p. 524)

3. He believed that lowering tax rates
would spur the economy by encour-
aging businesses and consumers to
invest and spend. 

4. Students’ answers should reflect
analysis of text information, includ-
ing the Dawes Plan and the
Washington Naval Conference. 

5. Answers should match information
in the text. US: 8A, 22B

6. Students should note that media
coverage in both cases is often

staged. However, today there is
almost instant access by the media
to politicians. US: 5A

7. Letters should be written from the
point of view of a business owner
or a farmer. US: 24G
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Critical Thinking

Why Learn This Skill? 

Imagine that you are watching two candidates
for president debate the merits of the college loan
program. One candidate says, “In my view, the
college loan program must be reformed. Sixty
percent of students do not repay their loans on
time.”

The other candidate responds, “College costs
are skyrocketing, but only 30 percent of students
default on their loans for more than one year. I
believe we should spend more money on this
worthy program.”

How can you tell who or what to believe? First,
you must learn to distinguish a fact from an opin-
ion. Then you will be better prepared to evaluate
the statements that other people make.

Learning the Skill 

A fact is a statement that can be proven. In the
example above, the statement “Sixty percent of stu-
dents do not repay their loans on time” may be a
fact. By reviewing statistics on the number of stu-
dent loan recipients who repay their loans, we can
determine whether the statement is true or false. To
identify potential facts, look for words and phrases
indicating specific people, places, events, dates,
amounts, or times.

An opinion, on the other hand, expresses a per-
sonal belief, viewpoint, or emotion. Because opin-
ions are subjective, we cannot prove or disprove
them. In the example above, most statements by
the candidates are opinions. To identify opinions,
look for qualifying words and phrases such as 
I think, I believe, probably, seems to me, may, might,
could, ought, should, in my judgment, and in my view.
Also, look for expressions of approval or disap-
proval such as good, bad, poor, and satisfactory. Be
aware of superlatives such as greatest, worst, finest,
and best, and notice words with negative meanings
and implications such as squander, contemptible, and
disgrace. Also, identify generalizations such as none,
every, always, and never.

Practicing the Skill

For each pair of statements below, determine
which is a fact and which is an opinion. Give a rea-
son for each of your choices. 

1 a. President Harding was born in Ohio in 1865.

b. Harding later became the most scandalous
president in United States history.

2 a. Harding’s administration suffered numerous
public scandals, including the Teapot Dome
scandal.

b. Calvin Coolidge was probably disgusted
with Harding’s poor performance in the
White House.

3 a. Harding stated that the United States needed
a return to normalcy, but he did not do any-
thing to help the country.

b. Coolidge took over the White House after
Harding’s death and led the nation for the
next several years.

4 a. Henry Ford significantly lowered the price of
the automobile with his mass production
methods.

b. Ford’s Model T was the most significant
invention of the 20th century.

Skills Assessment

Complete the Practicing Skills questions on 
page 527 and the Chapter 16 Skill Reinforcement
Activity to assess your mastery of this skill.

Distinguishing Fact From Opinion

Applying the Skill

Distinguishing Fact From Opinion In a newspaper,

find a news article and an editorial on the same topic

or issue. Identify five facts and five opinions from these

sources.

Glencoe’s Skillbuilder Interactive Workbook

CD-ROM, Level 2, provides instruction and

practice in key social studies skills.

Social Studies TAKS tested at Grades 10/11: Obj 5: WH25C(10), US24B(11)

525

TEACH
Distinguishing Fact from
Opinion In a world of instant
information, being able to distin-
guish between fact and opinion
is increasingly important. As 
students learn to use this skill,
they will be able to analyze the
validity of information more
effectively.

Select a news article and an edi-
torial on the same topic and
have students identify the facts
and opinions. Then discuss the
effectiveness of each article.

Additional Practice

ANSWERS TO PRACTICING THE SKILL
1 a. fact, it can be proven; b. opinion, expresses a view-

point, includes the word most
2 a. fact, it can be proven; b. opinion, includes the word

probably
3 a. opinion, expresses a viewpoint; b. fact, it can be

proven

4 a. fact, it can be proven; b. opinion, expresses a point
of view, includes the phrase most significant

Applying the Skill
Students’ lists will vary. Students should be able to distin-
guish between fact and opinion.

CD-ROM
Glencoe Skillbuilder
Interactive Workbook 
CD-ROM, Level 2

This interactive CD-ROM reinforces
student mastery of essential social
studies skills.

US HISTORY: Page 524: 1A, 5A,
8A, 12D, 13A, 22B, 24B, 24G, 25A,
25D; Page 525: 1A, 24G

Student Edition TEKS

Critical Thinking

Reinforcing Skills Activity 16
Name Date Class 

Distinguishing Fact From Opinion

LEARNING THE SKILL
Facts can be proven by evidence such as records or historical sources. Opinions

are based on people’s differing values and beliefs. To help you identify facts and
opinions, read or listen to the information carefully. Identify the facts. If a statement
can be proven, it is factual. Identify opinions by looking for statements of beliefs,
approval or disapproval, or superlatives such as best or worst. 

PRACTICING THE SKILL
DIRECTIONS: Read the excerpt below about President Warren G. Harding. Then answer the
questions that follow. 

Everyone who knows anything at all about American history believes that Warren G. Harding
was our worst President—Harding, the affable fool from Marion, Ohio, who, after passing two utterly
undistinguished terms as state senator and one as lieutenant governor, went to the U.S. Senate in
1914 and, having done little but get along with people, came out of the deadlocked 1920
Republican National Convention headed for the Presidency

★

★
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Reinforcing Skills Activity 16★



Reviewing Key Facts

11. Identify: Albert B. Fall, Teapot Dome scandal, Charles

Lindbergh, Charles G. Dawes, Charles Evans Hughes,

Kellogg-Briand Pact.

12. What was the presidency of Warren G. Harding like?

13. How did President Coolidge restore public confidence?

14. What were four new industries, besides the automobile

industry, that grew in importance during the 1920s?

15. How did Henry Ford increase worker loyalty and impact the

labor movement?

16. What were Andrew Mellon’s strategies for maintaining 

postwar American prosperity?

Critical Thinking

17. Analyzing Themes: Culture and Traditions How did auto-

mobiles change the standard of living during the 1920s?

18. Evaluating How effective were President Coolidge’s

attempts to distance himself from the Harding administra-

tion? Explain your answer.

19. Forming an Opinion The former World War I allies felt that

the United States should have borne more of the financial

burden after the war. Do you agree or disagree? Explain your

answer.

20. Identifying Cause and Effect Examine the graph on page

519. What caused the trend illustrated in this graph?

21. Interpreting Primary Sources In December 1928, President

Coolidge delivered his annual State of the Union message to

Congress. Read the excerpt and answer the questions that

follow.

“The great wealth created by our enterprise and

industry, and saved by our economy, has had the widest

distribution among our own people, and has gone out

in a steady stream to serve the charity and the business

of the world. The requirements of existence have passed

beyond the standard of necessity into the region of lux-

ury. . . . The country can regard the present with satis-

faction and anticipate the future with optimism. 

The main source of these unexplained blessings lies

in the integrity and character of the American people.

They have had great faith, which they have

supplemented with mighty works. . . . Yet these remark-

able powers would have been exerted almost in vain

1. normalcy

2. immunity

3. mass production

4. assembly line

5. welfare capitalism

6. open shop

7. supply-side economics

8. cooperative individualism

9. isolationism

10. moratorium

Reviewing Key Terms
On a sheet of paper, use each of the following terms in a sentence.

¥ Minimal interference with business

¥ Cut government spending and debt

¥ Eliminated or reduced taxes

¥ High tariffs

Government s Role

¥ Mass production reduced prices

¥ Technology such as autos, airplanes,

and radios led to new industries

¥ New consumer goods fueled 

manufacturing boom

Business Innovation

¥ More disposable income

¥ More leisure time

¥ Easily available credit

¥ Mass advertising

New Consumer Society

Prosperity

CHAPTER 16
Assessment and Activities

Reviewing Key Terms
Students’ answers will vary. The pages
where the words appear in the text are
shown in parentheses.

1. normalcy (p. 511)

2. immunity (p. 512)

3. mass production (p. 515)

4. assembly line (p. 515)

5. welfare capitalism (p. 519)

6. open shop (p. 519)

7. supply-side economics (p. 522)

8. cooperative individualism (p. 522)

9. isolationism (p. 523)

10. moratorium (p. 524)

US: 25A, 25B; ELA: Gr9/10/11: 6A

Reviewing Key Facts
11. Albert B. Fall (p. 512), Teapot Dome

scandal (p. 512), Charles Lindbergh
(p. 517), Charles G. Dawes (p. 523),
Charles Evans Hughes (p. 524),
Kellogg-Briand Pact (p. 524) US: 5B

12. Inefficiency and scandal plagued his
presidency. ELA: Gr9/10/11: 10B

13. Coolidge distanced himself from the
Harding administration and named
the most capable individuals to his
cabinet. ELA: Gr9/10/11: 10B

14. automobile-related industries such
as garage and gas stations, the con-
sumer goods, airlines, and radio
industries 

15. He increased workers’ wages and
reduced the workday, weakening the
power of unions. US: 5B

16. reduce taxes, reduce federal debt,
balance the budget US: 13A

Critical Thinking 
17. Automobiles allowed people to travel much greater

distances more quickly and allowed workers to live
outside cities. Rural Americans’ sense of isolation also
decreased. Successful mass production resulted in new
and cheaper consumer goods. US: 23B, 24B

18. Coolidge was quite successful in distancing himself
from Harding. He did this by choosing effective cabinet
members and associating himself with prosperity and
big business. ELA: Gr9/10/11: 10B

19. Opinions will vary. Students should note that the
United States was not an original combatant in the war
but that the United States played a major role in the
war, including contributing to the destruction in
Europe. US: 24G; ELA: Gr9/10/11: 7B

20. mass production created a large supply, rising cost of
farm machinery, decrease in demand due to tariffs
US: 8B, 24B; ELA: Gr9/10/11: 7E
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MindJogger Videoquiz
Use the MindJogger Videoquiz to 
review Chapter 16 content.

Available in VHS



without the constant cooperation and careful adminis-

tration of the Federal Government. . . .”
—from President Coolidge’s Annual Message 

to Congress, December 4, 1928

a. According to Coolidge, how should Americans feel about

the present economy and the future economy?

b. Whom does Coolidge credit for U.S. prosperity?

22. Organizing Use a graphic organizer like the one below to

list the factors that helped create a new consumer society in

the United States during the 1920s.

Practicing Skills 

23. Distinguishing Fact From Opinion Read the following

statements. Determine which are facts and which are opin-

ions. Give a reason for each of your choices.

a. American farmers earned less than one-third the average

income for workers in the rest of the economy in the

1920s.

b. President Harding’s choice to appoint Colonel Charles R.

Forbes to head the Veterans Bureau was his worst deci-

sion in office.

c. The Kelly Act authorized postal officials to contract with

private airplane operators to carry mail.

Chapter Activity

24. American History Primary Source Document Library 

CD-ROM Under The Roaring Twenties, read “Ford and the

Model T” by Charles E. Sorenson. Work with a few of your

classmates to create a diorama of the first Model T assembly

line based on the information in the article.

Writing Activity

25. Persuasive Writing Use the Internet or other resources to

research advertisements and products from the 1920s. Then,

based on the style of these advertisements, create an ad for a

personal-care product that became popular in the 1920s,

such as mouthwash, deodorant, cosmetics, or perfume. 

Economics and History

26. The graph above shows the cost of a new Model T automo-

bile between 1908 and 1924. Study the graph and answer

the questions below.

a. Interpreting Graphs By how much did the cost of the

Model T drop from 1908 to 1920?

b. Evaluating How was Henry Ford able to lower the price

of the Model T?

New Consumer Society

Directions: Choose the phrase that best

completes the following sentence.

One of the effects of World War I on the American 

economy was

A a sharp rise in unemployment.

B stronger government control over industry.

C a sharp decrease in taxes.

D the abolition of labor unions, which were seen as

unpatriotic.

Test-Taking Tip: This question is asking for a cause-and-

effect relationship. Look for an answer that can be directly
related to the needs of a wartime economy. During the war,

it was necessary to produce supplies and munitions for the

armed forces (which also needed more personnel), so

answer A must be incorrect. In fact, there were more jobs

and fewer workers to fill them, so unemployment is not a

logical choice.
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Self-Check Quiz
Visit the American Republic Since 1877 Web site at 

and click on Self-Check Quizzes—
Chapter 16 to assess your knowledge of chapter content.

HISTORY

tx.tarvol2.glencoe.com

CHAPTER 16
Assessment and Activities
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Writing Activity
25. The ad should persuade consumers

to purchase the product. US: 24A,
25D; ELA: Gr9/10/11: 1A, 1B, 4A,
4B, 4F

Economics and History
26. a. about $400; b. decreased produc-

tion costs, increased productivity
level and sales volume US: 8B, 24H

21. a. Coolidge says they should be satisfied and 
optimistic. b. He credits the American people. US:
24A; ELA: Gr9/10/11: 4C, 13B

22. shorter workday, higher wages, mass production tech-
niques, easy consumer credit, mass advertising, mana-
gerial revolution US: 13A, 25C; ELA: Gr9/10/11: 4D,
7D

Practicing Skills
23. a. fact, it can be proven; b. opinion, expresses a point

of view, uses the word worst; c. fact, it can be proven
US: 24G; ELA: Gr9/10/11: 7B

Chapter Activity
24. The diorama should demonstrate the efficiency of the

assembly line. US: 8A, 24A, 25D

HISTORY

Have students visit the Web site at
to review

Chapter 16 and take the Self-Check
Quiz.

tx.tarvol2.glencoe.com

Answer: B
Test-Taking Tip: For this question
students need to think of things a
government would need to do to
support the war. The United States
had to raise revenue to pay for the
war, which led to a rise in taxes 
during the war. Thus, answer C is
incorrect. US: 12E; ELA:
Gr9/10/11: 8B; TAKS: Obj 1, 3

Ask: What was the Teapot Dome
scandal? (During the Harding admin-
istration, government lands contain-
ing large reserves of oil in Teapot
Dome, Wyoming, were leased to 
private interests.) US: 15C

Bonus QuestionBonus Question ??

http://www.glencoe.com/qe/qe35tx.php?&st=709&pt=3&bk=21
http://www.glencoe.com/qe/qe35tx.php?&st=709&pt=3&bk=21
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